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PREFACE

In'June 1970, the Maryland Career DevéIopment Prolect began operation
under funding frem the U,S, office of Education (Contract No, OEC-0-7Q-5186
(361)), under the provisions of Part D (Exemplary Programs) of the Vocational

Education Amendments of 1968, 1In conformance with -the regulationq agsoclated... ..

ey

with such projects, the'Marylahd Career Development Prbject set uﬁ an evalua-

tion program'utili?ing third party evaluatoré Evaluations were'ﬁarriedmout

; " dUIing the first two years of the project by Dr, Walter S, Mietus, Mr, Chris’

E Stilling, ‘and Mr. Ted Glehn whose reports covering’ the first two years of the
‘project have been previouslywsubmittedb(August 1971 and August 1972). 1In
November of 1972, a contract wa: awarded to Audo-Read Systems, Inc., Silver
Spring, Maryland, to carry out an evaluation study on the third and final
"yea: of the project. Wiph minor exceptions, this evaluation was to focus
on. xhree'remaining components.of the prograﬁ,'dentered in Baltimore City,
and to concentrate on developments occuring during the ‘third and final year,

v This report is the Fourth Quar erly, and Final Report covering the
evaluation activities rarried out by Audo-Read Systems during the thxrd
and final year of the Maryland Career Developmerit Project

Audo-Read Systems wishes to express.its gratitude to the many persons

of the-Baltimare Schools and.the Maryland State Department ongducatipn‘Qho

kindly extended their help and cooperation during'the course 6f this*study.

e e i v e .o \
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- - EXEGUTTVE SUMMARY .

1Miird Yenr Tvaluation Report
Maryland Cavecr Ddvelopment Project

+ The evaluation was carried out by Audo-Read qutéms, Inc.” acdo;alng
Lo an approuved Plan based upon- a sevies of roals soL forth by Lho PrQ;ocL
Staff. E's Fivst translated these goals Into an npbrovcd set of procedurcs
and datp to BewcoiloctGGW‘ The evaluation focused upon three components of
the Pruj@ct conLelodhin the BalL1m01c ClLy Schools: [Elementary Component,
dunior Hiph Qchool CompbnonL and Seniox ngh School Component, Some
attention was nlso given to the other compononts and the prior ycars of the -
Projéét, Thé ma jor résulgs of Lhc cvnluntlon arc qummarizcd below:

mlhementary Component

A "Program Descriftion" was developed, based upon documents, obscrva-
Lions, and intdrvfcws, to describe the ”brocess” employed by the Project Lo
achicve its goals. Subsequent observations and interviews indicated that oo
the Project was ﬁroceeding essentially as planned. The ﬁwa.plnnned work-‘ .

sliaps to ucvclop ”]cadershlp skil]s“ in carcer education were held as

planned and were well Lcccnvcd by thc attending Lcachcrs ~ Plans and

activities developed by the teachers at thesgﬂworkshops_were found to be

included in theixr clnssroom acL1v1L1cs, ‘as tntcnded Some of the evaluation
activities plOpOGGd by Lhu PrOJch SLdff in connection with thcsc workohcps
were not carried outs EH_ ‘ . R o _ .”

- The PLOJLLL intended to improve the qelf awareness and career awareness
ofutﬁéw;tudents. Data collected by the E's 1nd1cated that subsLanLJal pro-
press was made towargd }hese‘goa1~, at least in selected 1nsLancns even Lhough
nﬂministrativc difficulties within the school system essontially 1nvalldaLed
the pretest-posttest design planned by the E's.% )

Finally,'as planned by the Project ‘Staff, ,; tesource guide For éareer
awareness progrnmsnyns developed, based largely on thc contributions of the
teachers during the course of the workshops, While this guide ‘has much uscful
potcntiai, it. lacks some of the planned sections, transitional material, and an

efficient organization for gencral usage,
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"The E's concluded that the major goals of the clementary component had

been essentially met, and that a major result of -the Project effort had been

a sensitization of the'school'community to career education and a greatly

increased ewphasis which would undoubtedly have‘significant impact on students,

Junior -l SE¢hool-Cowponent

1he PLoJcct Staff had planned. to develop a "Career Exploration Model" " .
drawiag upon a number of prior and ongoing efforts in dareer education in
2altimore. It did so. However, the model iacked a certain coherence, coun-
tinuity, and theoretical framework, and was ;omewaht fragmented due to its
dependence upon its varlous component origins, In addition, it was not fleld
tested as planned, except for one brief tryout of a small portion of its
conrans A base. of phllosophy and goals was deve10ped however.

A ””Lorram Description" was, prepared for the Cooperative Work Experience

-t

T -
Program portion of this component which consisted of a special academic program - .

combined witnmon~the—job experience for about 70'“high risk"*students at -two
junior high schools, About 10. students dropped the program for various reasons
The remalnlng students continued the trend from last year toward decreas1ng S
absenceo, but no impact on achievement could be determined from the crude

grade data available, Employers rated the students attitudes between "Fair"
and "Good". Onc 'school dld better. than the other, probably because of the_ \
better background of ‘the students or because 1its students were all 9th graders, Tl

though it did have somcwaht more mean1ngfu1 jobs for its students All jobs -

‘were ah)uomcwhat l»w job skill levels, but provided significqnt employablllty

skill -development, ' R
As promised the ProJect Staff created 43 teaching/learnlng packages to -~

0 w{th the work cxpericnce program. Howevar, these did not appear to/bave

been based upon an pverall plan, and only one package was briefly tried out.

Reactions to these packages have been favorable; however, fu;ther tryout and
possible revision was reconmended by the E's, _ //x"

{ e
The scheduled xnmserv1cc program for Junlor/hign school counselors was

Pl

bUCCLSoLUll/ conducted and well-received by ttie participants

= :
Again, the E's concluded that the/P?oJect staff had essentially met the :

goals which the/ had set forth, though considerable work remains to be done

‘before thc dis somwnatlon and extension of these activities and products to

other schools -in Lhe/syStem

/// . %
/' :

Aruitoxt provided by Eic:
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The u(l’l{O!‘ Hilph Component

- three;

Sl.nxﬂm.l TY C 8

The Project 'Staff had prOposed to esLnbliah a prototype Occnpational Infor-
maLLon Center at Southern” ‘High bchool which.Ehey did. A UProgram Deacription”
Wags dcxc]oped to describe this comp~nent, The ‘Center was organized around the
Viuh.u)ntom, 1ncornoraLlng a microfilm reader and printer. Although the'Cencer
was establi shed, and the equlpment installed in a number of other schools, |

equipment dlfflculLles conLinued to be a problem, Data collection also indicaten

that only a small fraction of the student body voluntarily used the system,

thoughhpney indicated esscential satisfaction with -it, Only 12'occupatibn cards
were ndded to the file of 72 occupation cards during the course of the year,
vew 1f any outsiders visitcd the Center to see the syatem; Thus, although the
Centor was eseablished many of'thé'ekpectations for it were not realized,

The PLOJGCC Staff had pLanned 1n—serv1ce training for selected teachers of
uouLhorn igh orlenLlng/tﬁ:m to career education and to its implicatlons for the
Leachxng of this subjcct matter areas. This was not done. Instead, two addresses
on careaer ednpatlon and Lhe teacher's responsibilities'nere given by a UniverSitym
of Mar"lnndfnrofessor.‘ In the E's opinion,‘this did not meet the goal originally

upnc1f1ed

v/ )'

The E's concluded that this component has made the least progress of the

i,

- and that serious attention must be g1ven to both the equipment and the

»-

contents of the system before further dlssemlnation of the system is attempted,
} R Ve ) oy ‘ ":‘

In-general, it was concluded that the Maryland Career Develonnent Projectwﬂ;
had succeeded in aftainingAthe large majority of its goals, and thgg it had
created a favorable climate for, and an emphasis on, career education which
should have preat-impaetAon the school community. A number of specific recom-
mendakions wcre offered. + These included the need for better organization and
ancs ‘of communxcatlon in the- admlantration of the project and the use of
resources; more explication of functional and behavioral objectives and criterion
betiaviors; turther development -of- the products of the Project; systematic planning
and coordination'includ ng evaluation, tryouts, and-feedback- and greater
Ha;LlClpGLLOR of active teachers in the planning, evaluation, and inaQervice
processes, . o

Taken constructivcly, the E's feel that these recommendations will support
and eunhance the further development of career education in.Baltimore which seems

strongly indicated.

+



f : ™ X, BACKGROUND

This scction og our . report deala with the general structure of the Maryland
Caveer Development Project; a synopsis of the evaluation plan which was devised
b) Audo Read Systems, Inc. (ARS) to evaluate'the third year activities of thie
JloJcct and a dis cuss ion of the context in which the cvaluatlon was conductcd
1nc1udnnb the conutralnts and compromises which developed in carrying out the
dvp;ovcd plans;-

A, uuckpround of - thc CarLer Development Project _ {

It 18 not our 1ntont10n here to summarize the ,rationale and reasoning
behind rhc activities of the Maryland ‘Carecer Development Project, but rather
‘to present for the interested rcader a summary of the Baltimore components of
the project which formed thL subject of the evaluatlon effort

o This summary is based upon two sources. The first is the descfipéion of
the components as found in the operating documents and plans preparcd by the

Project Staff. The Sgcond is the distillation of the findings of the evaluation ..

.‘ ™

o ' téam, based upon direct obscrvations and upon interviews with the perSOns
.wcéordinating]tﬁcwprogram. Descriptions of the three Baltimgre components are
to be found dn Appendix A under the title of Component Program_Déscriptions(
.lHL following materials summarize the general structure of’ Lhe Marykhnd Career _
Development Project as derived from thc plans and operating proceoures transmlt*ed'
to tu¢ evaluation team by .the prOJecc staflf. _ o
The Maryland Carcer Development PrOJect prov1ded several programs or ‘
activities of an exemplary nature which were designed to fac111tate the process

of career development, by accomplishing or demonstrating one or more of the
following broad obJeclees _ .
"o To help Lnd1v1duals develop a positive self- -concept and a
greater degree of self-understanding. ‘
o  To help-students learn about and understand the rangémgk
‘educational and career opportunities presently available
and that are lihg}yjto be available in the future.
o To help étudenﬁs develop and use the decision-making process

more effectiveiy.

e, . . M

Q
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up a sctics of actlvities-to:

I

Iy . . i
g ; .
o Fo help individuals make swootlier trangitions at key pointn
durinn thelr carcer-1life, such as the transition from school

to ruthc LlaLnLng or to work.

To ﬂChLLVL these broad goils, The Mnlylnnd Carecr Dcvclopmcnt Projcct get

1. Provide a resource person in career development to wcrk with the
tcachers and counsciofs in eight elementary schools in Baltimore City and
devise procedures, programs, andwmntcriais which would: _

a.  Nelp youngstcccllcﬁrn morc about thcmseivcs and see . . 1
che;sclvcs‘positivcly.
b, Help youngstcré learn more about -the world of work and
to relate this knowledge to their work -in school,
o

2. Develop a workshop for teams of junior high school counselors, teachers,

administrators, and specialists in which they could learn about ‘the concept of

(2]

aveer development, and work together in planning career exploration programs
A

3, N
‘07 thieir own schools.,

[os

3. Dbevelop a comprchensive information system which would utilize various
media, along with computer and microfilm Lechnology 1n maklng avallable various
winds of 1nfo.nat10n about educatlon, tralnlng, and employmcnt opportunltles

This system Qhould strengthen the existing placement process, thereby enabllng

students to make a smoother transition from school to the world of work or

further education or training.

&, Work with neighborhood employers and community agehcies in developing
a work-orviented program. for drop-out prone students. The program would be de31gned

to set¢ up iwteraction between students, the school, and the commualty in such

~a way that students learn a variéty of skills related to employability and peopie

in the community learn more about the school's programs., =

5. Produce a television series of apprcximately"fourteen thirtyﬂmincte
progrums which-will be orientced cowards students in:grades 4-8, . The prlmary
purpose ot the series was to facxlltatc the carcer exploratlon process.,

5. uevelop a Statc carcer development resource notebook for educatoré,

7. Conduct a state—wxdc conference devoted to the concept of career
agvelopment, its objectives and programs.

To achieve the above goals sevet major components or action prOJccts were

designed cach with a set of termlna] objectives which were to be implcmcnted



The disercte mn]ur components wore:

1. Junidor High Scheol Compoﬁcnt
2, Elementary. Schiool Component o
3. Computer Interactive Learning Sychm (Information and Plnccmcnt
Sysdtém) Component
4, Work Advqcatc Component ~
5. Instructional Television Series Component
* 6. Carcer Development: Notebook
7.  State Wide Dissemination Conference

The multiple objectives of the components were analyzed for congruency with
the stated terminal objectives of the proposal and conditions expected and set
-foLtu by the U.8, Office of Lducation, The third party evaluation team did

recognize the objectives of the components and the planned strategies of implex -

mentation to be appropriate., Appropriateness was determined by interacting with
all staff lcaders of thcbcomponents reviewing 1mp1ementation activities and
alternate s tréLc&Les for achieving the goals, ' : WQMJ
The present report is concerned with the activities of the new third party
iuation and with components 1, 2, and 3 above. These three (Baltimore City)
COmVOﬂLnLo are eclaborated below, ‘ '
llllll 1. The Elementary Carecr Developmcnt Resource Component
ihe objective of this component is to provide a resource teacher and
a paraprofessional to work with the teachers and counselors in elght clementary
schools and to davise pro;edurco, programs and materials which W111

a, . help youngsters,learn more about themselves and see—thgmselves

Pk
}

positively, and - : S
b.  nelp youngsters learn more about the world of work and the

wo relationship.of educéti01 to it

h The resource Lcacher and her assistant have achieved this objective
throupgh sceveral kinds of activities. The resource teacher has worked with ci;y;
wide curriculum committees and cur'iculum specialists‘in order to incorporate
. - 1n;nkma:gon about the world of work and career education into Lhe existing

‘ curriculum, .In addition, the resource teacher has conducted faculty meetings

znd inservice programs in order to inform the faculties in eight partitipating

schools of the concept of career development and its impllcatlons for cducatlon.

Finally,.Lhc rcuourcc tecacher, has developed and demonquated a varicty of

) materiaL“ and techniqucs such as simulated ‘work taqku, gaming procedurcs, the

c. -.‘.;..‘. . ° . 3




ciloctive use of cowmunity resources and ficld trips, and the utilization of
padacats and community weabers as work-role models,
2.  The Junior Nigh Work-Oriented (Cooperative) Component
The objective of this compoicnt is to provide training in cmﬁioynbility
smilis to 65 students in two junior high school scttings (General chry.Lcc and
Aock Giea Junior ijgh Schools), Private employers and swall businessmen were

vecrvulted for the purposc of providing training in cmployability skills and in

£

2otitude development., The émploycrs were paid a sct amount per hour for tais
traininzg. They, in turn, returned theirttraining allowance to the students in
the foiwm ol a reward system as the students developed the required employability
skilie, - The interaction between school personnel and businecssmen in the community
has been of interest,
3. Information and Placement System Component

“h2 objuctive of the Information and Placement System Component is to
wroviee students with up-tu=-date, rcliabie, and accurate informatiun about career
ané oducational opporviunities, thcreby'increasing the effcétiﬁcneés of the'existing
nlacoucnt systenm in Baltimore Clty The information dissemination vehicle consisted
originally of a computerized clement. However, at the requeét cof the U.S. Office

of Zducation, this was changed to a microfilm system, commonly known as VIEW.

3. Piecuseicn of the Dvaluation Plan .
The third party evaluation was to be conccrned with all three of the above
described componcnts The E's assumed the responsibility for developing the -

Evaluation Plan from the objectives for each COmponcnt, "and carrying it out,
They ds..urru.d howew_r_ no responsibility for other evaluative activitiés in progress
ov planned, other than as advisers, | _

The details of the project and the requircments for the evaluatién were
discussed by representatives of ARS, the Maryland State Department of Education,
and the City of Baltimore ag a series of meetings beginning on 8 August 1972
(ﬁofabiy 23 Scptember-and 6 October), and resulted in the submission of an
Zvazluation Plan on 10 October, This Plan reflected ARS's best understanding of
‘the requircments of the project at that time and was revised on 1 November to
raflcet cuortain changcs requested by the U.S, Office of Education, This Plan was -
Lacorporaced into the Contract, The final contract was received by ARS on 11

dJovemoer 1972, at which time the cevaluation cffort actually began. This was a

- L]

ErlC S e | | .
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g
e i besdaning Lthan had ucc€ nntié{patcd,_pnd placed the development of
Larelioe neasures and data uiider pressure,

S dvaluaiion Plaa called for a basic desipgn comprised of a pre-post
nludy connived with precessed wonitoriug. It specified an evaluation which
vould develop a comprehensive assessment of present status with respect to
tue cuplicit objectives of cach component and the treatments being cmployed;
seasizeas the treatmeat process; and pcrfqrm an end-of-year asscssment to
determine che eifccts of the treatmuents in the attainment of the objectives,
The {inal ceport was to record the procedures and results of the evaluation
and to present interpretive results, recommendations and conclusions, and the

data analyses supporting them, Control groups were to be used onlv where

possible to set up mecaningful controls on important sources of variation.

4s a further definition of the focus of evaluation, the Evaluation Plan
stated "the evaluation by the third party is to befocused explicitly on the
chjectives agreed upon previously by the project representatives and the U.S.
Cilice of Education.,, it is assumed thét the third party evaluators will be
expert in evaluation methodology. As such they would not be asked to evaluate
the compenents and materials ffom the point of view of subject matter experts
(e.3., the merits of the content of the training materials). Such review 'should
t¢ cocqucicd by other subject matter consultants.® The Plan ther proceceded to
getall che ObJQCtheS as they were at ‘that time stated by the project.

Finally, the Plan stated a series of tasks to be performed in the conduct
of the evaluation: ' ‘ '

1, Restatement of objectives. E's would restate the objectives given to

chew by the project staff in a form which would provide a basis for the désign
of instrumcantation and a definition of data to be collected.

2, Collection of haseline data, This task contemplated the early

_colluctxon of data in each of the areas in which such collection was indicated

to serve as & baseline for the comparison with end-of-year results.

3.~ 2roccess dOCumentation. . In order to determine changes in the planning,

devu;opmcnt and exccution of any of the components, détalled interviews were

guggested as a basis for comparing actual implementatipn with the planned

LN

tr¢ca L:mcu ts,

4, End-oﬁ,ychr measures, These measures wQuld be dévelopedlto assecsd

treatment results; this would include the collection of interview, questionnaire,

and record data ip April/May 1973,

v
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5 Bata analysis, The data would be analyzed, and suitable comparisons
and descriptive statistics would be computed. ‘
0. Reports,  Finally a schedule of reports was presented,

<. Twplementation of the Fvaluation Tlan

Bufore describing the results of the evaluation, it 1s necessary to
deseribe some of the constraints under which the evnluafion took place., It
sheuid first be moted that ARS believes that the Evaluation Plan as presented
and approved by all concerned was a realisfic.design capable of providing
use ful iﬁfbrmation about the project. It had been developed in full awareness
c? the potential problems associated with evaluation work in the public school
setting,  Unfortunately, serious compromises with the design had to be made
during the course of the study. These resulted_from a series of inter-rclated
difficultics. ' :

The. initial problem was that the evaluation project was already six weeks

. behind séhedule when final approbals to-begin were obtained., As a result,'efforts
to develop instrumentation and make arrangements for the baseline data collection
weré'impaired. However, ARS producedva restatement of objectives and defined
_the data to be gathered in a document which was submitted on'14 November 1972,
This document became the subject of considerable discussion and was dpproved by
all parties at that time, it‘callcd for a definition of career awareness and
sclf-awarcness to. be supplied by project staff and key instrumentation to be
.developed and applied to baseline data collection before the Christmas ﬁolidays.
Unfortunately;‘this'goal was not achieved, and in fact some of the "baseline"
data was actually not made available to the E's until Apfil and May of 1973,

Much of the difficUlty which occasipned these considerable delays was a
function of two factors; The first was the fact that E's were constrained from
4making direct contaet with the schoolswénd schooilpersonnellexéept through certain
project staff as intermcdiaries. As a consequence, - the ability_bf the.E's to -

establish an efficient daCa'collection schgdﬁle was seriously impaired. Secondly,.
a sreat many othcr,activitieslofficiélly sanctioned by the school system were

also taking place in .the same schools_qs those involved in the project, For

this reason both administrative and instructional personnel were greatly‘over-
loaded with demands on their time, The net result of both of thesé administrative &
difficulties (which persisted throughout the year) was the irvetrievable delay

of the collection of certain of the dita which had been vequired to implement the

K
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design as planned, As n.cdndequcnce of these difficultices, it became
nccéssary with one exception to abandon the pre-post design feature of the
avaluatilon, Thé value of thg_pfoccss obscrvations was also sharply cur-
. kailed, siunce the obscrvatidhs in question could not ‘actually be conduc ted
until nearly the end of the project and thus lost any fecdback value they
1 might'havc had to the project staff,
. Audo-Read Systems makes no apologids for the difficulties encountered
in these tespects, These problems wére repcatedly presented to-the ﬁrojcct
staff and discussed in weekly meetings from December onward, The resolutions
_Qf these'difficulties were the most practicablé possible. ~Overall, it is our
fceling that the evaluation inqumatibn which is contained in . this report i;
“.the wmost complete and useful information which could ‘have been gathered under
.the circumstances (given the constraints which existed), No fhrther rcfércnce—
. to tne implecmentation of the plan will be made‘during the remainder of this
report, but the reader is‘cautionéd to bear in mind that the operational
conditions of the evaldétibﬁ as described above resulted in conclusions and
recommendations which are often based more upoﬁ the best judgment of the E's

and their interpretations of the data collected, than upon rigorous design.
1I. . THE EVALUATION AND ITS RESULTS

As has been indicated earlier, the first task gndeftaken By the E{é was
the rgstétement of the objectives of the three components supplied to the E'é
by'thénﬁroject staff, and the gpecificatiﬁn of the data and measures which
woﬁlq be developed and applied as part of the evaluétion. A doéument to this
effect was prepared and submitted on 14 November and after.suitaﬁié:reView was -
approvcd, This document then became the framework for the'evaiuation.}_;ﬁ
might be noted at this péint that the goals of the pféject'were rather broad
and that the major function of this document was to define operationally those
aspects of each of the goéls which would be subjected to measurement and
evaluation, _ . o

In éhc:ensuing\scctions, each'Projeét Goal is presented as it was stated
by'che Project Staff, aiong with the method planned and the resulps expecféd.
Following these, the evaluation procedure and data to be collection (as approved
in the 14 November document) afé.pfesented and the results are preseﬁted and

discusscd pertaining to that goal, - Subsequently the next-Goalnis presented

@ e e e K 7
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and discussed In the same fashion, These preaentntiona are further subdivided
according to the, three Componente concerned, Thus ratheé than being prcecnted
&1l in onve sectlon, the results and discussien are presented in conneCtion with
cach of the goals established by the projecL staff for cach of thc»CompOnans
(A-sunmary of conclusions and rccommendations follows in Section III whlch draws

together the findings of the project as a whole,)

Elcmentary Component

During the past (third) year of the project, 20 teachers in 8 schools
participated actively in the Project, covering a grade range of 1-6 with one
special education class, These teachers served more than 560 students, (According

to infovmation supplied by these teachers in the interviews, an unknown number

toe

iy

of additional teachers also engaged- in carecer education activities in their
classes as a result of exposure to the project.) - This number of teachers and:
studenéﬂ is down sharply frOm that. reported by prev1ous evaluators for both
the first and second yearo of the ‘project (34 teachers, 1350 students and 50
teachers, 1635 students, respectlvely). The E's have made_inquiries.to deter-
mine che reason for this drop., Project Staff have indicated that the third

year participants were selected from among those participating in earlier years

O

ERIC -

Aruitoxt provided by Eic:

fn a deliberate reduction of the scope of the eéfort, The rationale for this

~rveduction was that the. Project was to focus on certain staff_development

activitics during the third year (through the medium of the‘workshoas) and

- could not handle the larger number of teachers with the resources available.

Tt was further expected that a more intensive effort with the smaller group

of teachers would provide these_teachers with the basis for acting as resourte.

teachers PHemselves in future yeafs after Projedt support for career educatidn
had been terminated with’ the end of the Federal grant,

It should be noted, as mentioned above, that this; plan has already begun
to work in the sense ‘that a number of teachers not formally avpart of the
third year program have engaged in career education activities-in their own

classes, drawing upon the activities and participation of their colleagueq

who are a part of the participant group, .However, to the E's knowledge, no



N
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syslenalic plan to enhance this type of dissemination of the content of ihe
Project has been dcvolopud by the I'roject Stnff, and the exheﬁt to which the
patticipant teachers wild prove cffoctive as on-oike resource. persons - for
the other Lcnéhcrs 15 not clear at the present time,

Coal T - The development of leadership skills

e A, Method - Two 2 1/2 day workshops for. teachers and
administrators,

B. - Expected results - Two teachers and onc administrator from cach

. of the eipght projcet schools wxll develop leadership skills to thomcs
mperts In LhL JmplomonLaLLon of career awaroness _programs, Leadersth 
raxlls‘hnvn bocn defined to the ptoject staff as Lhc ability to plan,
OpmldLO and ovaluaLe carecr awareness plan or. progrnm as. appropriate to
the particular school.

Data collected

_ E's reccived agendqs_aﬁd.attendance lists for both scheduled. work-
shops showing that they were held on 5, b, and 7 October 1972 and 17, 18, nnd
19 January 1973 at Lake Clifton Senior High School. Tweﬁty—two.pcople attended
the first workshoﬁ,dnd 21 the sccond. However, only 2 administrators (really:
senior tcdachers) attended theéé.wofkshops, so that the project-did not succeed
in attaining tﬁc administfativc1pnfticipation in these workshops that it might,
‘llowever, planningimectings were held prior to the workéhops which did involvé

adwinistrators from cach of .the schools. '
“As a pave et the woxk;hops, participants were expccted3to;develob
plmu uccchahl 'to.thc project staff covcting the - content, operaﬁion, and

evaluation of their cavcer awareness programs, A review of the "plans'

nuvolopcd in LhL first workshop suggests that they are more in the nature of

- suggestud activities and”asscssments of those activities than plans pev se. They
were however decemed acceptable by the project staff, E's have conducted obser-

vations at cach of the 8 project schools (sce Summary of OchrvaLlonu, Appendix

B) nﬁd have found that the activities going on in the school are identical or very
similav to Ehpsc spcéificd“in the plans developed at the‘firsﬁ.workshop.
Further‘uvidepcc‘of this can be found in the reports of activities submitted
to the second workshop as progress rcportstrom~thq}ténchdrs. (Sce Appendix
Q. o : T T
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The project staff also iudicatcd that it cxpccted to collcct cvidcncc of ...
the quali{icatlons of the attendeces through sclf-rcport mecasures and intcrjud&e
agrecments, Little in the ‘way of interjudge agrecment was attempted, Sclf—
Teport measurcs_ncrc collected in the form of an attitudinal instrument developed
by the project staff. This attitudinal survey was administered by the project
staff on a pre-post basis once before the first workshop and again the weck of
28 May 1973. These data have not yet becn aupplied to the E's, and thcrefore
arelnot included here, , “ o

h Finally E's conducted a survey 6f attendees secking their impressions of
the impact of the workshops. The rcsults of this survey. are given along with
the survey questions in Table 1, This table shows. that’the general reception
of the workshops was very good, There were particularly strong responses
indicating the value of_small group discussions at the workshops and suggesting
that the workshopswcreated more positive attitudes toward the concept of career
education, Somewhat less satisfaction was. shown with the organization of the
workshops, and use of audio visuals, but in general the average rating for the
workshops, and use of the areas at issue was moderatelv ‘to strongly positive
The strongest p01nts about the workshops seemed to be the opportunity of
working closely and cooperatively with others and sharing experiences and ideas.
The most frequent criticism was that tne workshops were not as well organized
as they might have been.l Finally the workshops were seen as stimulating a
number of different kinds of activities related to'career education including
writing excrcises, {riterviews’ and visits by various workers.and discussions
and rolc playlngs ‘about various careers,

In summary, the project staff have been substantially successful in
attaining Goal I, _

Goal II - Student 1mpact ’ - S -y

A Method --Students w111 participate in the execution of the o

program as designed.

B. Expected results - Students will display increasad seif

awareness and carccr awareness.

Data collected

Full descriptions of the treatment (program) in each school (see
Appendix A, Component Program Descriptions “and Appendix. B, Summary of School’
Observations were developed over the period of the year, ' These show that the

treatments planned were carried out essentially as they had been conceived,"
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Table 1
Workshop Survey Resgults
Pleasce think about yousQXperiencea‘with the Career Education WOrknhoﬁﬁywww
during this past year, Below are a number of statemeyts concerning these «
workshops. Please respond to each statement in terms of your overall impres-

sion of ‘all of these workshopé which you attended by.drawing an "X" through

the appropriate letters for ecach statement, The codes are: SA - Strongly Agree T

A - Agree
/”Mﬁ‘— No opinion
D - Disagree
SD - Strongly Disagree ‘
1. The use of small group discussions at - SA A N D 5D
: the Workshops was very helpful. . 127 — —N
. A
2, The symposia were of great value. . _ SA. A N D SD
| R 2 -1 -
3. The lecture presentations were. very = ' SA ‘A N D SD
helpful. - ' ' e §- (. 3 -
. . ! . . f’? )
4, Audio-visual presentations were used SA AN D SD
wherever they might have helped. _ G O — 2/
5. The WOfkshops made appropriéte use of SA\ A N D SD
community resources and participants, B (ol T
6. The overall organization of the Workshope SA A N D  SD-
- - ‘was very well done. . - e 5
7. I felt that the participants in the " SA A N D SD
‘Workshops aCCompllshed a great deal of e s
useful vmk o / /o
8. I felt that I gained a great deal of " SA A N D SD
_knowledge from my attendance at the , . ., 2 -
“Workshops which I will be able to use . - (¢ . 6
in my school work. : ‘ o
9, As a result of these Workshops I have a SA\ A N D SD
- more positive attitude toward the cononnt ‘ | - = '
of Career Education, : (2 b '
10.....1 .felt that the WOrkshop bf[ered me a . L SA”'.A: N D SD
: good opportunity to express my ideas and , o
opinionq on Career Education, I 5? 9 - '2’ -
L o ' - ' '

1



11.

12,

13,

14,

15

AT

Table 1 (Continucd’ﬂ

P ‘ A

Ihe Workshops were too 1ong Lo S A N TD{' D
be effective. o000 —_ = 3 /2. [
I have nlrondy npp]iod much that I : S A. N D i
lgalncd in the course of the Work- . /:; —
~‘shops. ' - /

I would rTeccommend more inservice S A-.N D 8D
training of this type with regard ' ' . ‘
to Career Education, at an carly é : 7 2 &
datc. ’ '
I cxpoct that the Career Education . S A N D 9D

Projecct will have a significant and
ponitivc impact on school children.

' ™N
As a result of the Workshops, I intend -8 A N D SD
to emphasize Carcer. Education to a »
greater degree in my work. /0 Jf /_ —_— —

Y

A

;- Please answer the followiné questions as briefly as possible:

A
K

What in your opinion was the strongest point about the Workshops you
attended? . .

What in your opinion was the weakest point about the Work shops?

If possible, list th1ee activities which you have under taken as a direct

"result of your attendance at these Workshops.

a,




Table 1 (Continucd)

',

4

What in your opinfon was the strongent point-about the Workshops you nttcndcd?

Moat of those responding Lhnu;hL that the- erongouL point was the 0ppoxLuniLy
to worlk cooperatively with others to plan q]auu;oom activities and the rcsource

: guidc. ‘ _ 1

| 2%

The next largest group liked the ideca of teachers sharing experiences and
ideas with cach other. Others made comments generally supportive of the poals
of carcer education, ' o ’

What in your opinion was the wecakest point about the Workshop?

" The most frequent criticism was that. the workshops were not as well 01ganized

as they should have been,

The remaining comments were evenly distributed about; not liking the. évaluation,
lack of advance notice about the evaluation, not enough teachers attending and

not enough opportuniLy for sharing of ideas.

If possible, list threc activities which you have undertaken as a direct result
of your attendance at these Workshops, -

Activities in order of frequency:

1. VWriting exercises [iﬁcluding: job research, filling out job applications
’ and writing plays and songs about careers]

2. Interviews of and visits by various workers.,

3. Discussions and role play of cafeers.

. . . ‘ . ‘ o B .
4. " Incorporation of career education ideas into existing curriculum - a shift .
in emphasis, -

- 5. Actual cxperlcnces [students volunteering for school jobs, classroom jobs

- and simulated work situations]

P

6. Tield trips ] T

-7, Othcr classroom activities such as: units Onlﬁork, learning stations, use

of audio-visual equipment and materials, self and career awareness programs.



Measurement of carcer awareness and self awarencss

‘Project staff agreed to define what was meant by the terms caréér
awarencss and self awareness so that E's might attempt to find one or more
measures appropriate to the assessment of. carcer and self awareness develop-
ment, Project staff submitted definitions of career awareness and sell
awareness as follows:

Self awareness - "Based upon knowledge of self, including abilities,

skills, talents, interests'and‘needs, the students will be able to describe
" and deronstrate their'various abilities and interests," _

Career awareness - "Includes knowledge of the family as a social

institution, knowledge of some basic educational pre-requisites for a variety
of career options, some knowledge about the range and nature of various job
families, knowledge of various essentials for the maintenance of a democratic
sociecy und the regulation of human behavior, and the knowledge of wovthwhile
opportunities ‘and activities for self-fulfillment "

It was agreed by all parties that it would not be possible to assess
these concepts in their full breadth Therefore aspects of each were selected,
The definition of self awareness was explicated into an instrument which per-
mitted the assessment of self awareness according to a semantic differential,
For the assessment of careeriawareness; the E's developed a matrix of standard
occupations and descriptors to_be applied -to them and collected paragraphs

'~ about job preferences, These activities are more fully described below along
'with the results of their applications, The instruments-may be‘found in
Appendix D,

Career awareness

With respect‘to career awareness, it was originally planned that the
" child would be-dsked to'classify_the occupation of.the'bread;winner of the
faimily into one of 12 job clusters where the job clusters were indicated not
by occupational titles but ‘tather by functional descriptions of the kinds of
"activities involved _ (Each of 12 or 13 OCCupatiOnal areas derived from the
literature would be described in terms of selected dimensions based on logical
analysis by the project staff and by the evaluation team.) Parents would then-
be'asked to make a.similar classification-and career awareness would be indicated

by the extenL to which the child's clas31ficatiou matched that of the parent,.




. _ _ o
This same task would be repeated at the higher grade levels 4, 5, and 6, but

at these grade levels an additional task would be required, Each student
would be asked to qcscribé_his carecr choices and why, and the responses
would be cxamined and scored with respect to the number of critical dimen-
sions of the occupation in question which were indicated in the child's
_rcsponse. Career awarencss'yould be indicated by the extent to which the
child's rcasons for carecr choice had something to do with the relevant
critical dimensions which described thc occupational grouping intc which his
carecr choice fell, L | .. ‘

- After these plans were approved, the project staff was ngl able to
ﬂevcloﬁ“6 set\bf functional descriptions of various occupa:iional categories
@hich had suffigient‘coﬁsistency to form the basis for the required instrument,
Then the staff coordinators in the city became reluctant to request children
t6 describe the occupation of the breadwinner of the family since many welfare
families had no breadwinners as such, fTherefofe, the baseline data collection
on the career awareﬁess dimension becaﬁe hopelessly snarled, and a period of
discussion ensued which became sufficiently protracted.that the collection
of baseline data became unfeasible, ‘

As a compromise measure of career éwareness,'tq be administered only
on a post-test basis, Ehe‘EEs eventually deéeléped a set ofs"standard" (common)
occup#tions and "standard" descriptors of these occupations. The task then was
. to.ask the respondent to check those descriptors which typically épplied to the
occupation or usually applied to a person in that occupation. (Sée Appendix D,)
| As was true for the self-awareness administration, a somewhat modified
form of the instrument was admiﬁis;éred for gradés?l to 3 (Appendix D). The
occupations and descriptors forming the basis for the grades 1 to 3 form were
a subset of thdse administered to grades 4 to 6, Project stéff appfoved these

instruments and they became the bases for the collection of the only career

awareness data directly solicited by the E's. (Job préference paragraphs were

collected by teachers.) .Administration was carried out indireétly through_the
projcct coordinator and took place over the months of March, April, and Miy of
1973, (This was a.rqﬁher lengthy period of adminiétrétipn, but the E's had no
power to control the schedule which was .dependent upon a variety of other
actiVitiés agsociated with bfojectS»uﬁrclated.to”the'MaryIand Career Development

Project,)

-
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"The E's did not fcel that evaluation experts should be ask' to
designate the appropriate keying for the carecr awarcness instrument,
Consequently a'key was, contrived by adking scveral of the plojcct stnff
to mark tlhe instrument according to thc directions, indicating the appropriate
descriptors for cach occupation., Student scores were then obtained by com-
paring student rcsponses to the Consensus Key derived from the responses of
the projcct_staff. Simply statcd, the task for.the student was to‘indicate
whether or not the occupational descriptor applied. to each of.the occupations,
A student score for an'occupation was the percentage of all possible times
for which his responses matched those on the Consensus Key. Matches were
considered to be obtained where the key uas~not marked and the student did
not respond to a particular descriptor for a given occupation; as well as in
those instances in which both the student and'the key marked a descriptor,
Thus the student score for a giuen occupation was simply_the percentage'og

total number of opportunities for choice in which his choices matched those

of the kcy A student's overall score was obtained by taking the median of

these percentages across all-of the occupations in the instrument. Thus a

"student's score'" is a median percentage of match across the standard set of

-

occupations. Obviously the higher the-student's score,the more '"career-aware"

- the student may be expected to be,

As uell as the student scores described above, the‘E's also calculated
occupational median percentages across classes, These occupational median per-
centages are comprised of the student's scores for a single occupation takcn
ovcr»all students in a class., The occupational medians provide an indication:

of-the extent co which various of these "standard" occupations are known to the
students - '

In addition to'the above analyses,.two sets of overall medians were
obtained, thc class medians that is the-median of all students over-:all occupa-'
tions for a given class, ‘i, e., the median of the student's ‘Beores; and the
median occupation score, taken.over all classes, for primary classes and for

intermediate c1asses These medlans permit the comparison of classes and

-occupations on a overall basis

There were 19 teachers in 8. elementary schools who participated in

- the program. One of these teachers left the school system during the year, 80

that the base number of tcachers for the elementary component was 18, All 18

i w.:._m ‘ - ‘ . s 16



teachers supplied the carcer awarcnces data for their students, which was
coliccted late in thc academic year, Table 2 presents the median prlmary
student scores ftor each occupation by class and the.class medians, Table 3
. presents the occupational medians over all classes in primary and all classes
in intormcdiatc gradcs No‘grand mediang taken over all elementary classes
~were computed, since it was felt that the age differential between primary
land intevmediate prohibited .such a comparison, .
The overall medians for primary grades show that the class medians
'ranged from 70 to 80% and that occupational medians for the 8 occupations
included in this level of. the test also ranged.fromA70>to 86%. Furthermore
the tabln shows that there‘was relativelu little variation around these means
‘either within class across occupations or within occupation across classes
The highest. percentages of correct match for occupations were for truck driver,
nurse, and store clerk. Two ‘of the nine primar" classes had medians of 80%,
" three of 75%, and the remainder. of 70%."
. : “ It . will be noted from Table 2 hat the minimum class by occupa-
| tlon med1an shown is 60, which occurs for athlete, class 4; teacher, class N
and musicilan and. mechanic class E.. The highest scores are 90 scored by class
D for truck driver, nurse, and store clerk by classQ for nurse, and by class
F for ‘teacher and store clerk.
One of the more notable features of these data is the comparative
un1form1ty of the scores across c1asses and occupations ' To some extent
this appecars to be a function of thenature of the test and the "scoring” system_
which was used. There is a tendancy in the'scoring system for nonresponse to
be counted as a match, However the only alternative to this condition would
nave been to use a much more complicated response system which would have pro-
klonpcd the administration of the tests and undoubtedly have reduced the va11dity
of student responses due to fatlgue and boredom, Therefore it should be kept
in mind that these scores possibly over-represent the‘degree of career
awarenesslof the various'students; butlnonetheless are probably of reasonabtle
validity from a comparative standpoint,
1t should also be noted that an examination of the within class
distributions (not presented here for reasons of space) indicated that the

" individual student scores did indeed exhibit a rather_considerable range

4
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Table 3

Carcer Awareness - QOccupational Medians

Over all medians - Primary

- Truck Driver

-

<

Athlete

Nﬁrse

Teacher
Construction Worker
 $tore Clerk
ﬁusician

Mdghanic

807%
707
807%

70%

70%

807

70%

80% -

!
Secﬁetary

|
Reporter/Newspaperman

[
Barﬂe:/Beautician

/

. | .
; Custodian

i

|

/

”éqéitary’WOrkcr .
7

,Nurse

4

" . Telephone Operatof

Cutside Salesman

Lawyer

R Factory Worker

| Y

Teacher
Shopkeeper
Waiter/Waltress

Artist -

Appliance Repairman

Office Clerk

Over all medians ~ Intermediate

70.0%

64.95%

70.07% .

70.0%

70,0%

70.0% . .

60,0%

66.6%

68,3%
63.0%

66,6%

66.6%

66.67%
66.6%
63.3%

63.3Y,

Seamstress

Store Clerk

" Computer Worker

Cashier

Social Worker

"Cook

Noctor/Dentiet

Stewardess

Bus/Truck Driver

-Construction Worker

Fireman
Policeman/Woman
Mailman |
Musician/Entertainer
Mecﬁanic‘- |

Athlete

63.3%

66. 6%

63.3%.

66.6%

63.3%

63,37

56.6%

- 66.6%

60.0%

' 63.3%

60,0%

60.07%

63.3%

60.0% - -

63.3%

63.3%

>l
- )
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within each of the occupations for essentially all classes, To illustrate
this conclusion, Exhibits 1 and 2 show frequency polygons for the com-
bined class distrlbutions for the pfimary and intermediateugrogps, fespcctivcly,
taken over all the.occupations; (The individualﬂoccupational distributions are - ~
not presented for.reasons of'space,.but show similar variation,) The exhibits
kprescnt a good picture .of the distribution of career aﬁéreness‘at the'elemcntary
level, For example, class A.had student scores all the way from 40 to 100, with
nost of the scores included in the range of 50 to 90, The E's are of the
opinion that an adequate variance in the individual scores was obtained on
these tests.
On the basis of the.data‘shOWn above, the E's can only conclude that

~ the primary teachers have been doing an cxcellent job in familiari7ing the
students with the general characteristics of the 8 selected standard occupations
included in this awarencss instrument. There arg_as may be expected a handful
of students in each of the classes for whom knowledge about thecse jobs is sketchy,
but the bulk cf the students seem to Have'acquired an awareness of about 70 to
80% of the attributes of these occupations, o

Turning now to the intermediate level career awareﬁess results(Table 4), we

see. that the occupation means for each class are again relatively and rather
uniformly liigh, IL c¢an be seen at a glance that the medians for these students
rauge somewhat Tower than those for the primary students, but it should be
remembered that these student scores are based upon 3 times as many occupationalx
descriétors“(30 instead of 10) as compared to the primary level test, These
medians range from.a low of about 47 (the only class median in the 40's for an
occupation) to a high of about 82; the 47 being for class L for‘doctor/dentist
and the 82 for stewardess for class J. There are two others in the 80's, that
for barber/beautician for class J and sanitary warker for class J, The class .
medians for the intermediate group range from about 60 to about 72, with ciasses
M and J in the 70's and classes L and P at the 60 level, the remaining classes
in betweoen, vThe,dccupgtional medians for the intermediate groups are again found
in a very narrow range (56-70%). The highest inciude secretary, barber/beautician,
custoaian, sanitary worker and nurse. The lowest include doctor/dentist, telephone e
‘Gperator, bus/ truck driver, fireman, policeman, and musician/entertainer. (While
these iatter occupations are among the more popular choices of the students, it

is obvious that they have some misconceptions about what is involved in them )

-.‘\
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Again the E's feel that the conclyp{en 1s warranted .that rather gooﬂ

”progress 1s being made by these teachers in acquninting their students with the

critical occupational descriptors charactcristics of a falrly wide range of
occupations, It will be remembered that thcre are some 30 occupatlons and 30
descriptors involved in this carecer awareness exercise and that in general the
various classes are able to match judgments with respeet to the presehce or
absence of a descriptor with the consensus key in many more than half the cases
and in most instances with 2/3s or more of the dcscriptors; For example, the
median performance for class M with respect to "socilal worker” 1s a matcﬁ with
the consensus key of 20 out of 30 of thc-descrietors in the instrument,

R Some addiﬁionnl information about career awareness exists in the form
of pnrnplaphs written by intermedtate elementary students. These paragraphs were
in response to the assignment of about writing a paragraph about "what I want to
do and why'"., Table 5 summarizes the analysls of these paragraphs in terms qf
the number of occupations that were mentioned and a summary of the reasons‘that
the students gave for the occupation chosen, It may befnoted that‘zhe mos t
popular occupations in these paragraphs by far were nurse, teacher, sports
performer and entertainment performer, Office worker, ppstmeh,.artist and model

and protective worker were mentionéd a number of times (6 to 9), but the remaining

.cholces were scattered over a wide variety of occupational choices from steel

worker to President of-the United States,

ihe-rcason glven by the students for their cholces was predominently
"liking the duties involved", given 204 times by 117 students, (Of courde the-

students may not understand clearly what duties are involved in their ogbupétional

choices.) Next most prominent reasons include "1t helps others or (family)";"like

the people_yeu work with"; "money"; and "it's fun or interesting or I just like
ie". )

, In general, the E's feel that the 1eve1 of career awareness displayed
in these data 1s quite substantial, It is to be regretted that a pre-post com-

parlson was not possible under the constraints which affected -the conduct of

the evaluation. . . ' T - -

 Self awareness -

As indicated earlier, the E's developed a semantic differential

measure of sel f awareness following Osgood.# Project staff indicated several

*  Dsgood, C.E., Suci, G.J:, dnd'Tannenbaum, P.H. The measurement of meaning.
Urbana: The University of Illinois Press, 1957.
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Results of Career Awarcnchs Intermediate Paragraphs

(What I Want to Do and Why)

v

" D.0.T Occupational Categorics

Professibnal, technical, managerial

nurse _ ,
doctor L o
teacher

artist

writer

lawyer

architect :
principal (school)
computer operator
interior decorator
President of U.S,
scientist
mathematician
dentist

Clerical and Sales

office worker
cashier

telephone operator -
sales lady ’

Service Occupations

policemaii/woman
"beautician
stewardess
serviceman-military
fireman

waltress

cook

babysitter .

postman

- Farming, fishery and. related

dog raiser

Number'Choosing"

oo NN
RFERNNRNROENN® WO
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Table 5 (Continued) & _

D.0.T OccupationalmCagqur{es

Processing
Pt iR =
none chose

Machine Trade

steel worker .

"mechanic

Bench Work
repairman
Structural

construction worker
house painter

Miscellanecous

sports

per former

model

driver .
housewi fe
government worker

ik

Number Choosing

fory
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Table 5 (Continued)

. , Times , By How
-y oReasons Used Many Students
I. Reasons having to do with the’ skills Invélved in
, the job _ o
‘ I already have some of the skills required = . 25 21
I want to learn/go to school - ) .13 12
1 am capable/I would be good o 12 . 12
) To improve myselr , ‘ 5‘ 5
II. Reasons having to do with the actual.duties of
' the job | o '
; I like to;do those duties invol&ed | 206 . 117
The job i§ fun/inferesting/"like the job" . o : 48 44
Like things involved (equipment for -example) . 3 ‘ .33
Because it is difficult . - 2 22
'Because it is easy . . E : B : ,  1A'_ 11
IIi. Reasons having to do with the people you work - .
with : -
.I know someone in the field or friends also S A 7 6 .
wish to do ' - v _
I like the people yoﬁ work with _ ‘ ‘ 44 39
Iv. Reasons having to do with the rewards to be o L
- “gained by having that job » -
For the money C A IAA - 42 ‘
To have/own things involved : : _ 11 - 9
For fame ' 23 : _ 20
Would i1ike to have the qualities of those 9 B
, filelds . . ‘ .
| Nice/good 1ife, home, family, happiness _ o 10 . 10
Because of ‘the ttavel involved | 18 .th 18
- - To be important ‘ . : 4 - 4
Like the location/setting = ' 1 ' 1

29
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diwmrngions to be covorod by this self awarcness measure: physical, emotional,
cmployability” hkilld, and worl settings. Based on these categories and on a

review of Osgood, a acrles of simple adjective pairs were sclected to form~bi-
B . i :
el

; -
poliv scales coverving the four dimensions indicated by the project staff. At . =

Cthe ‘grades 1 to 3 level, a subscet of the semantic differential tasks for the

4 to 0 prades was seleccted in defercnce to the shorter attention spans and

~more dilficult administrative problems characteristic of youhgcr ch${drcn.

At the prades l--to-3. level, there were 12 bi-polar pairs which were rtad to

“the students; students were asked to mark their positions on the differential

scales by X-ing out positious on ithe pictorial ladders shown (see Appendix D).
At the grudcé 4 to 6 level, the more Standapd form of visual presentation and

a longer test of 25 pairs was used (Appendix D), Coples of the forms were

shown to plOJLCt staCf and to USOE personnel and approvod by boLh Admini tra-

tion by classroom toauhcrs was planned for the week bcfore Christmas ydcation.‘
Unfovtanately, admlnloLrnLion was not carried: out during that week as the. elemcntary K
project coordinator failed to schedule it with classroom teachers, As 2
conscquence, the baseline data collection occurréd for the most part during

tiie monih of January. Post;test administration was carried out during the : :
latteyr pavt of May, | . o .

in ordbr to provide a standard against which to compare the students

self-vatings on the Sematic Differential, teachers were asked to rate cach

. repeated at the post-test period, and these self—ratings were again compared i

student on the same sect of adjectival.puirs according to their own percecptions .

of the student. The Sematic.Differential distances were then calculated

{i.betwcen the student self-ratings and the”teacher ratings: The prbéedute was

~to the oxxplndl tcachct raLlngs Increasinp self awareness was defined as the . . {?w

dLmJHULLOH of the avexdgc distancc between student and teacher ratings from base—

iullnc to post-test measure. That is, those students from whom the Sematic

Differential distance between their own self;ratings and their teacher's
ratings descreased were defined as Havipg increased their 1eﬁéi of self
awarencss. ' ;v L o , ‘ ‘. :

OF the 18 tcachers who_suppliéd the career awareness data, 5 did not
supply. complete salf ‘awarcness data for their students. bf these 5 toécheré,
1 refused to administer the self awarcness inerument at both the pre-test and

posL~LcsL ndministraLipns, (thls tenchcr also rcfuqed lo allow the E's to




hnoxv« In her class), nnd 3 administered the instrument to the studonts
but fnilcd to fil11 out thcir own ratings. One teacher had admini tered
the’ inerument at the pre-test adminigiration, but did not administer it
at the post-test administration Therefore the Semantic Differentials which
are reported as measures of student self awareness, and discussed in a later
_Twa‘section are based upon data supplied by 13 teachers for their rcspective 13
classrooms, _ . ' o
_ 1t should be further pointed out_that although it.was originally
planned to collect teachcr rstings as the standard of comparison at both
the pre-test and the post-test administrations of the self-awareness instru-
| ment, it was subsequéntly decided‘(in order to conserve the good will of the
teachers in the project) to use the.pre—test teacher ratings as the bases of
comparison for both'pre—,and post~test administrations of'the student measure .
of self avareness. This seemed defensible as the teachers had plenty of
. time to get to know their students before the first administration.
V It should be recalled that the semantic differential descvi@es the

"distatce" between the student self-rating and the teacher ratings of the

e

student across a number of "dimensions" defined by bi- polar word pairs,
f'Tables-6~and:7 present the distributions of the semantic distances (D's) for
_ the students in each of the 13 classes, based only on complete data (students
for whom data for both administrations was available). The'means shown are

-based‘on ungrouped data, Composite frequency polygons for primary and inter-

mediate groups are shown in Exhibits 3 and & . , respectively, Table 8
 presenis the results of the analyses of the sematic differentials, individually
. by classes, . The D-bars shown are the average student distance from the teacher
at the.first and second administrations of the test respectively. Delta-bar
of D shows the mean of the differences between first and second adminierations
over the students in the class, and therefore is equal to the difference of the
'means. The next column shows the gtandard deviation of. the differences and
_ the final columns indicate the results of two significance tests,
e . - The resuits of the significance tests might best be described as
mixed, Student's‘t was used to test the hypothesis that the mean difference
‘between first and, second administrations ‘was zero, This hypothesis was rejected
at about the 5% level or better for five o£ the 13 cldsses--an encouraging result,

fof'mm“_ con31dering the barcly three'month period existing between.administrations. Thus,
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_Table 8

Summafy of Self-Awareness Semantic Differential Means

(Based Upon Complete Cards Only)

Significance
Sign

Class Gradg

ot
o
b
7]
T

A 1 7.25 .l.' 6.69 .56 2,12 .05 - ,05
.y | 1 ' 6.66  6.52 .‘ 14 - ,  1 1.88
c N 2 ”f 6.38 | 5;53I‘ .85 | '1,43 o005 T
b 3 2 7;26;  ees 63 162 o5
E : 2 '; 7.60I. ' “8.00 | -.40 . 1.21 ' “ . “;,  02
P 3 Cess . 5.69 .86 ,m,f[';2.29f
G | 3 "-'6.26. 6.38 12 1_1f 1.76

" 4 '~ '8.,38 . 8.21  ,17- . . 1.61
N = 25 . |

1. s 8.03 _i.67 ";36 ‘vf o 1.55
i s L. 6.8k ;I-;6.7; B 1'1501, Efmf..
ok " .6 .oz ;6;35  _ PP 118
L : 6 8.13 7.3 .80 j .  ?»€.$§a 1fj..955. s

e 6 7.45.0 6.9 51 145 .02

L
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. thoac clnqseq exhibited, on the average, some movement toward‘incrcﬂscd sel f-

nwnrcnonn. ‘The” Sign Test, although-a less powerful test, was also employed
o in oldor to dotnxmino the uniformity of the effect which scemed to exlst,
Results hone were: noL 8o encouraging., In most cases, the number of student
increascs in self awareness was about the same as the number of decreases and
no-changcs. Id,one instance a significant nﬁmber of decreases was found, and
in only two instances was a significapt number of increases found,

* These results suggest that the program was certainly not oniformly

successful, as implemented, in achievipg improved self awareness--either from

class to class, or from student-to-student; Classes A and L apparently achieved

‘a substantial and general impact on the students.’ Classes C, D, and M were -

considerably successful with some students, but not with others; while Class
E succeeded in decreasing the self awareness of most ofiite'students. A further
datum in support of the variabi1ity of . the effect of the program from class
to class 1is the: considerable difference in the standard deviations shown An
 the Table, '
Such results however are not unexpected, It would be unlikely for a
program to be equally successful as applied by a11 teachers, or with respect to
all students. The E's searched their records of observations in the c1assrooms
for clues as to the reasons for these differential effects, but without success,
DiffOanLCS may be personal and were too subtle to be identified However,
beneficiai effects of the program were achieved in some cases, ‘and this is
ealutary

A1though.the distributions of the D's have relatively little absolute

.
A

meaning, it might be noted that the measurement: procedure produced very reasonable
distributions, which were quite similar trom class to c1ass This may be taken

as indivect evidence of the va1ue of the procedure, 1In general, the intermediate
students averaged somewhat higher scores than did the primary students, but in
Vie; of the fact that their scores were based upon twice as many bi-polar scales,
thig may he takeon as evidence of increaSLng self awareness as a function of agc
(as would be expected from maturational considerations). The frequency polygons

suggest that‘the primary group as a whole benefited more from thne program than

~. did the intermediates, though this is not -a significant difference apd must be

,'

'bsubjectnd to further study. - ' - ’ -

~
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Overall, the propram demonstrated a positlve impact on student gelf- -™
uwnronnuu'in scelected inhtnﬁccs. This fh’runnrdcd a8 an nchicvnmcnt in view of
the Lnnnidc -able adwlndstrative difficulties involvcd‘Ln the measurcment, and
iu view of the Liwited Interval between administrations of Lhe iner\wnnL
Without control groups, it is fmpossible to attribute the mnnsurcd effaocts to
the proglam uﬁcqutvocally. However, the E's fcel thatlreal program cffectsg
cXistvd.‘ ' _ :‘

Tn summarvy, the.R's feel that the Project made good progress toward
the achicvement of Goal 11, though clecarly some students arc notlbeing reached,;

Goal 111 - Resource Development

A, Method - In—service'traiuing participants will develop;
project staff nnd others to review.

B. L\pchcd results - Complete draft of resource guide for |

career awarencss programs in the clcmanaly school reviewed and in

“yeadiness for ficld testing,

i

Data COJICthd 4 ;

’

Thc development of Lhc resource guide was a project primar1]y of the
elementary component coordlnaLor, In-addition, it was made the subject o[ the A
carcver cducation workshops for the elementary teachers, with part of their work-

shop activities being devoted to the preparation and examination of units and

aspects of this guide, The coordinator compilcd and cdited much of this material,

. E's responsibilities Lo this pgoal were to monitor progress and to compare the s

gu1dn as produced to that planned ;

An outline of Lhe resource guide as orig;nally planned (December 1972)
is shown in Exhibit 5 ., As of mid-March, a revised outline of the carcer educa—
tion rcsource gu:dc had been rcceived by the evaluators. Plans. to include §ec-

tions on the evn]uaL1on of cuxrlculum and how to write bchav1or obj ectchs had’

been dropped and some suggcstlons for using Leacher-made maLerlals had been added

to the outline. As of mid- Narch, all portions of the guide currenL]y otated in

. the outline had bcen completed or were about to be completed At that timc, iL

appearcd Lhat Lhc guide would be complcted on qchcdule, Lhough the final gu1dc

was delayed vntil 8 June - 1973, due to the process of internal review,
The final draft of the Guide exhibits some significant changes' from

the batlinc presented in December, or its subsequent modifications. Exhibit 6

‘presenLq the ‘Table of Contents which may he compared wiLh the outlinc qhown in

g

L
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Exhibit 5

. Outline Carcer Education
Resource Book

Overview of Carcer Education

A, Definition

B, Goals~Outcomes

C. Elementary SchoolVEmphasis

II,

III.

1V,

VI.

1. self-awareness
C 2. career-awareness

Curriculum Analysis and Modification

A, Interdisciplinary approach

B. Learning Stations | : ' i . T
C. Role Playing - work ' | o

D. Evaluation,.

Community Resources o ' i Coa

A, Identification

‘1. Business, Labor, Industry, Community: organization Co
2. - Suggested guidelines for developing and maintaining Community
Resources

B. Effective Utilization

1. Fileld trips )
2, Resource people )

Teacher and Commerc1a11y Built Materials
A, Suggestions for using audio-visual equipment effectively
"Examples: .

1, .Instamatic camera R -
2. Video take camera, recorder, and wmonitor
‘3. Cassette recorder

B. Suggestions for using fiImé,hlibrarybbooks, etc,

Evaluation : : ) ' *\\

A. Teacher designed "tests'" of student behaviors-how to write behavioral
objectives : - '

B. Suggested interest tests -

C. Teacher-student performance contracting

D. Program evaluation (long range-based on outcomes)

Progtam'References and Bibliography
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Exhibit 6

Table of Contents - Resource Notebook

Foreword
Acknowledgﬁenbs ’ _ : -
OVERVIEW OF CAREER EDUCATION . -
Definition ' o o
» Gonis
CtRRICULUM ANALYSIS AND MODiFICA&ISﬁ
{pterdisciplinary Approach
. = Early Level - Sample Unit
Mid&ie tevel ~ Sample Unit
LatefﬁteveIW:“Sahblg Unit
Sample Lessons 1-6 e
.Career Education Activities That Create Interest in Reéding
Sub ject Area Approach
"Social Studies
Language Arts
Math
Health and Safety
Sciggce'v
Economics
Learning Stations - (éamplés) o
Role Playing - (samples) |
Interviewing - (samples)

Leisure Time Activities
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 Exhibit 6 (Continued)

d
!
!
Development of Manipulative Skills in Career Education

COMMUNTITY RESOURCLES
Resource Person File§

Resource Speakers
Senior. Citizens as Resource People

Field Trips
USE OF AUDIO-VISUAL MATERIALS

EVALUATTIVE TECHNIQUES
Suggested Iﬁterest Tests

'

Program Zvaluation

Bibliography
Films

Books
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Exhibit 5. It {8 obvious that a ﬁrcat deal of work hasg gone intg fhln Gulde,
and that it contalns a complilation of approaches and activities wﬁich may be

of sipgnificant vﬁluc to the teacher interested in tecaching carcer education

in the classroonm, However, there.are some very significant defects in the
present version of this Guide. The most important of these 1s organizational,
There 1is a woeful lack of.transitional and explanatory material which is

nceded by the reader to understand the contents of thg Guide. There is ecven

some difficulty in deciding in which of the sections listed in the Table of _

- Contents one 1s reading. Much of éhe volumevié made'up'of”the work of obviouéIY“
‘different people, incdnsistently presancd in a variety of formats, with no
effort made to explain the differences or identify sources for the various tbpics
.presentud. There is great variability in the thoroughness with which the vafious
toplcs are treated., TFor example,- about half a page 18 devoted to the use of
audio~visual materials in career éducqtion; wherecas five pages are spent on the
‘use.of 'the Field Trip. The amount of space which 1s- devoted to the sample
lessons and units éppears to be overly long. Finally, some of tﬁé_topics which
were present in the mid-March outline have not abpeared in the fingl draft, or

have been sharply curtailed. These were notably in the Evaluation section, and

with reference to teacher-made, and particularly commercially available materials,

In summary, the Resource Guide appears to have a great deal of
_potential value for the teacher interested in éa:eef education., However, a
great deal of work 1s still ﬁécessary to complete the development, introduce
.consistency of content and format, and provide a workable orgaﬁization‘for this
Guilde., Thus this Goal has only been partially‘mét . ‘

eI

Summary Evaluation of Elementary Component. via Interviews

In order to get a "user's" perspective on the elementary component,
1t was decided that the participating teachers should be interviewed in addition
to having discussions with the pfoject‘staff. These interviews were carried out
in the late spring 6f_1973,;in small groups in each of the eight schools
participating. A.brief interviéw schedule was used in order to assure that
the interview discussions covered all of the topics of interest. to the E's
(See Appendix D for the interview form.) ' The discussion was allowed to range

through them in any order and to cover any other topics which may have been on.

the minds of the teachers, ‘Most.of the teachers in the elementary component were

Anterviewed in this process, . : : o
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The results of these intervicws may be summarized briefly as
follows: _ . o

Most of the tcachers felt that caréer education is something
which has been there all along, but that their present efforts strike at
“carcer education in greater depth then before, They described it as really
a difference in emphasis -=- there is more time and attention paid to inte-
grating the career into the curriculum.‘ There are differences focused on
the deliberate effort to make the child aware of the possibilities in the
world of work, and to emphasize the choices and the values of various = =
carecery, Paltic1pating 1n the Maryland Career Education Project has foster-
ed this change in teachiug empha31s if

" Teachers scemed to feel that children have become quite aware aboutl S
careers and the world of work and have demonstrated this by wider vocabularies,’w
incrcaéed‘activities, and.projects,%and more understanding, more expressiveness,
more opinions, and more realism about themselves and the world of work,
Thexe is general agreement that the Baltimore administration supporg\\career
Aeducation. There 1is further agreement that the resource person for the pro-
ject served a strong function and came whenever she was notified she was
needed.‘ HoweVer‘there was some feeling that the coordinator did not have -
enough time to adequately serve all the schools, and did not have perhaps.ae
much in the way of resources behind her as would have been useful, As is
true of many new school programs, there were difficulties in getting '
appropriate resource§} ‘ o

_ Most teachers felt that the program was important enough to be

‘;;continued whether or not there were difficulties in getting appropriate
resources, T '

Most teachers felt that the program was important enougﬁ to be
continued whether or not there was additional Federal support for it, 1In
general, the consensus was that they plan .to continue to teach it; that they
- would teach it or'expand it without additional support; and that all schools
and most grade levels. should be involved, 'There were several comments to the

effect that teachers not formally involved with the program have picked it

up, 80 that whole faculties have become involved with career education,
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The bipgpest objections scemed to concern prioritics and the way
in which the program interfered with the previous ly established schedules,
(As always this program has had to compote for the time and attention of
the teachecrs and students with many other programs.) Other problems with
the program included tle evaluation process wherein teachers felt that they
"should have had more input to it, and that ‘there should have been more pre=
planning for 1t (E's agree heartily.) ‘Tﬁé evaluation would have been much
-more effective had it been incorporated in:project planning from the begin-
nihg, taking advantage of téécher inputs as well as the inputs of Baltimore
administrétors. ’In-seryicé training and workshops were scen as strong plus
factors for the program. However more in the way of study guides, more or L
more frequent wuzkshOps and hore in-service training were cited as desirable,
Comments and criticisms ranged from "this is a much needed program" to "wé
need more money, mofe buses, and more resource persons" to "nbw they children
‘,?iknow-why they come to school', | ‘ . ‘ |
The E's conclude that the‘net impact of the efforts of rhe Maryland
Career Development Project with respect to the participating teachers has
been highly positiQe; Of course many programs have been seen favorably by
teachers withbui student impact but few have produced significance gains
' without tc1cher support, The MCDP has clearly gaingd significant teacher

support for its elementary programq

. Junior High Schooi Component

Goal T - Development and Field Test of a Pilot Exploration Model

A,  Method - Project, staff will draw upon previous work on this
pTOjCCt,‘thL Baltimore City Task Force pnd Career Education, Project .
Go, Career Ekplorgtion'Workshops, and the Mé¢Cormick Rlan'to“produce
and implement a model, Plans for field testing wiil-be developéd-aﬁd
field testing will be carried out on a.representative sample of
gutdents from schools 72.and 80. Plans for,impiehentation in 1973-74
will be prepared, ‘ ‘

e

s

B, Expected results - A developed_and.field tested model for‘career

.““ |

exploration at the Junior High School levellwill be ready for implemen-
‘tatton for the school year 1973-74. ‘ '

v
¥
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bata collected

_On- Februavy 15, 1973, project staff supplicd an'oﬂtline”for'thgv
carcé; education model, Approximately the first of June they supplicd a
copy of the modcl.itadlf. i's task was to rcview the model and Ji.ts various
basecs in the Baltimdrc City Task Forece on Career Education, cducational

objectives, Project Go, the career exploration workshops, and the McCormick

. plan efforts. A number of comments secm warranted about the model,

- First the model is not a nodel in the scientific sense, It is
baaically an amalpam of oxpexiencoq with Lho Cooperative Work Expericnce
Ployxnm at Schouls 72 and 80 PrOJocL Go, the McCormi.ck plan, the Carecr
]nfo:matlon Rc ource ConLer VIP , and carcer development at Lemmel Junior
fnLgh School. It lacks the cxp11c1L statement of principles aﬁd're]ntionshipg
'which bhﬂfﬂCtCtlZC" the 'scientific model, and which enables the scientific
modcl to be uL1117cd for predictive purposes, It is much more a model in the
sensc of" bLJng a collection of guidelines dnd uuggcstionq for carryin& out
carecr cducation, From this standpoint thé "model" contains .a great decal of
1nformaL10n which could be useful to 'the classroom Leachcr and the administra-

tor who avec dedicated to thc 1mprovcman of career cducation oppoxtunlty,

, It contains a series o[ goals and objectives which are drawn hcavily from

the Baltimore ClLy Task Force, along with some def1n1L10ns of career Lducatlon.
and ‘some subbostlonq for organlyaulon and administration and the involvement
of staff, comnunities, and:stu@ents. A series of occupational'clusters is
spéﬁified;'and @hesé”mnteriéls are followed by‘a series of appendices coVer—
ing somc of the adti&ities of the programs.mentioned earlier,

' ) A serious defect in the opinioh of the E's with respect to this.
volume is its§ fa%luré to devclopya_theoretical framework or structure linking

the more or. less isolated and unrclated components of the-various prior

projects on carcer development. For example, a look at the outline oUPPllCd ,,,,,
on 15 Fﬁbru1ry indicates that “here was to be a section deqcriptive of a
"COmpLLhCHGLVC Junior High School carecer dcvclopmonL program", This cccl.ion

is not contained in the career exploration model as it preecntly CX1sLn.' .
It is Jusr such an intergrative section, drawing selectively and in inLeyrnLcd
~fashion on the expcrienccs and characteristics of the varlety of programs that

form Lho bnsis for Lho ‘career exploration model ‘which is snorely needed. This

»dc[ect is offsct somcwhnt by the ‘model’s dnvelopment of goals and a philosophy,

'nnd LhL coordinator (ncw to the PYOJCLL lhis year) did a good Job in bui]ding

. thesa . fxnm nvnllnble souxccs. . e S
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JAruitoxt Provided

iy

The goal for the Carcer P\ploxntlon Model called for a [icld—i

tested modo] A part of the dovolopmont of the CoopCIaLivo Work. Evporlcncc.
frngrnm, at Gvnoxal Nenry Lee was the dovvlopmont of a qcricq of Loachlng/
learning packages under the McCormick program, No field testing of the
model per sc has been done, with the exception of a very bfiéf field test
of one of these tcachinglléarning packngé units, Iﬁ should be pointed out
in. passing Lh‘L onc “of the difficulties in ficld testing a model of the
kind which is pxescntcd here is the fact that it hae little integral
existence of.its own, buL is rather a collection of these other plans,
To some extent these othr plnne have been field tested in an sense Lhat
Project Go for example has been in operation for’ some time and SuchcL to
certain evaluations, Similarily the‘Coopérgtivc Work Experience Program
at Schools 72 and 80 has been in operation and observed; for some period

of time, NBut these kinds of field testing are not ficld tests of the

model, dnd essentially the model itsclf has not been ficld tested. Thus,

this goal has not been realized, in-the opinion of the E's

4

. lhc Lcachlnglloamning package which was tried out was one of 43
pnckagcs (vce L\h:hlL 7 for a list of the Leachlnglloarnlng units included
in thc McCormick plan) entitled Pleasant, P081t1ve and Punctual, It was
EE;LGd ouL at Rock Clcn Junior High School by -the author, Mrs, L. Rf?&pr.
This t])ouL took: placc on 10, 11, and 14 May with Aiciasses: a low ability‘

7th prade, an enxlched 8th grade, a 9th grade work'study class, and a

" regular 9th grnde§ "This unit was choscn by Mrs, Ritter because of its’

appropriate\Lengﬁh'far a 3-day progfam, and its apparent'suitability as ‘a “?4
tryout. unit. Obscrvcfs wéFe invited to watch some of the tryohtlclasscs -
on these three days, ahd the E's preparedva brief reaction sheet for them

to summavize their éomﬁpntg.-.Questidhs which were asked on the sheet and.
the results of the oﬁse?ver's'comments are shown in.Exhibit 8 .

it will be notcd that there was a very smdll number of observers

“who rcaponded to Lhc rcncllon shect, buL that t?cy felt in general that- the

lesson wao_approprlaLc “in COnLcnt and Lcuaﬁnably appropriate in' level for
the students they obs erved They felt- agnun LhFL the lesson again was fairly
successful in ‘achieving student 1ntexeeL and uqderstandlng, and that the

process of the lesqon should be- hngh]yvgcncralL/ab]e to other students in -

other schools, ' Somcthng over 80% of the rcspondpnts approved- the production :

and disscmination of this apprpach for use in other schools, These ohservers

includcd‘tcachers; administrators, and an-area director,

[s
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" pxhibit 7

CONTENTS QF McCORMICK FLAN .

........... ) R
N 1. Your Job Thin Year ,
RE AZ “Pnooport to Succeon® (How to work individually) ‘
B. "GettinU Your Fect Wet" (practicing 1ndividualized 1nstruction)
1. Point system
2+ Orndes
3, Progress reports
II.  You
A. "ou're Number One" (Your importaﬁce)
B. "Jugt For You" (Your needs ) ‘
C. "Putting It All Together" {You and your goels)
D. "A Friend Is _;___j'(You as a Friend)

III. Vhy People Work : - ' » o )
A "Why Get Up in the Morning“ (Socio—pcrsonal reasons)
1. inltiatlve
24 puruue interest
"3 working condi tions and hours
B. "Prosting On The - Cake" (Economic reasons)
1. insurance '
26 pay and pay scale - .
3. advancement - |
" 4.~ promotion
" 5. .vaoation
‘6. hospitalization
-7. pension

- 8. stock options

IV, How People Choose Jobs
A. "Whatever You Do Counts" (All jobs are impﬁanxb)
B. "Looling Around (InVGstlgation of career areas)
- Ce 'Beanmm&'@&waumﬂ
1. Acadeﬁic - Vocatiouai .
D. "large and Small' (Kinds of Businesses)
E. "The Hunt" (Where to get jobo)
| 1. clasa;fied ads .
2.’.employment agencieo
‘a. state |

. ' be . private ai-'"




/ P -.\‘.

Ve

CVI.

VII.

" YIII.

IX.

‘How Pcople Get Jobs

Exhibit 7 (Continued)’

Jobo Change
Ae "When Amerien Wao Young" (Jobs in the colonial era)

B. "Pammo to Factories" (Jobs' during the Induetrial Revolution)'

C. "Iiving Dccomos Bagier" (reccnt developments)
D. "The Crystal Ball" (Trends)

A. . "Pirst Steps"
l. social securlty number
2. alling for appointment
!A3.f writing a letter for an nppointment
Be "Getting It All Together" (application)
C. "Put Your Best Foot Forward" (interview) ;
l. preparing for | | :

: . , g
" 2. getting to
3. having

i
‘

How People‘Keep Jobs f
A. "Pleasant, Positive, functual" (attitudes)
B. "How lMuch, How Well" (quantity and quallty of work)

-~Co  "Yours, ltine, Ours" _ o v \

D. Responsibilities !
1. worker

2. employer

Obgervation -

Ao "Job Menu" {selecting job at MeCommick's)

B.” "Doing Your Thing" (woridng at McCommick's)

. Ce "'Répping and '"Riting" (follow-up)

l. reactions
"2 thank-you letter

‘The Yorker and His Income

A. "Hateful, But Helpful" (payroll deductions)

l. taxes
2., dues
" 3. insurance \ ‘
4o ‘mavinge, Btoch, pengion

5, loang . S ety
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Exhibit 7 (Continued)

£ _ D, "Slicing the Pie“‘(budgotjng)
C. "Stretehing the Dollar" (consumer education)

X.,.The_quker and Hie Fomily

Ao '"Jhat is a Family"

+B.  "Togetherness”

1. working together

2. ploying together
3;. solving problems

XI. The Worker and Leilsure Time
K. "Time ore! (amount of time and things to do)
1. hobbies
2. recreational activities
e communityrServices

4. - vacations

XII. The Worker and His Communi. ty
A. "Your Voice! (01vic responsibllities)
l. ' voting
2 obeylng laws.
Bs "I Necd Hclp" (useful city agencies)
l. fire
2. police, etc. ‘ : ;
3e community . . : -
C. "Be Aware" (keeping informed)

‘1. mnedia

XIIT. The Worker and Current Concerns
A. "Shooting, Swallowing, Snorting, Smiffing" (drugs)

B. MAct How" (ecology)

XIV. .Homework
"A. ™our Heritage" (American history)
B. "What's Happening Now" (current events)
C. "Curl Up and Read" (reading for fun)
‘De  "Be A Detective" (research in interest areas)
E. "Around The World" (GeOfraphy) '




Exhibit 8

.7 May 9, 1973
Results for Teaching/Learning Tryout

. OBSERVER REACTION SHEET
Carcer Education Project Teaching/Learning Package

"Pleasnnt; Positive, and Punctual

.

As a part of the Maryland Career Education Project, the Project staff
has developed a series of Teaching/Learning Packages covering a segment of
the curriculum called the "World of Work," These packages were developed:
and used at General llenry Lee Junior High School, They were intended to

~ provide career-relevant information and activities for the students partici-
pating in the junior high school component of this project which was focused
on work-study activities for "high-risk'" students in this school. Now ‘the
project staff is interested in the possible transferability of these packages
to other schools and other levels of students as a part of a more general
approach to career awareness,

In order to explore the issue of transferability of these packages, the.
Project Staff has scheduled a trial demonstration of a single one of the
packages, "Pleasant, Positive, and Punctual," at Rock Glen Junior High School
on 10, 11 and 14 May 1973, This trial effort is scheduled to be used with -
-four classes: a low ability 7th grade; an enriched 8th grade; a 9th grade
work-study class; and a regular 9th grade. Observers have been invited to oh-
serve and criLtquo the three sessions scheduled for each of .these four classes,
particularly with respect to the su1Lab111ty of .the package for the students
involved,  The attached form is provided so that observers may- summarize their -

observations and comments for the beneflt of” the Project Staff
. 7 r, )

s an aild to observation, it should be moted that four- objectives have been
. established for this partlcular package: . :

_ 1. leen 1 'list of jobs, the’ student 'should be able to select the proper
kind of clothing a ‘person should wear to do his job,

2. The student should be able to ident‘fy three kinds of cleanliness by
which employers judge: employees.

. 3. -The student: should be able to write a. meaning for the express1ons-'
. 'Jobpknowledge

. Effort _

. Job attitudes .

0 ore

4, Given a 1ist of situations, the student should be able to select those
that show: E : .

a, Good job attitudes

b, Good personal relations

¢, Good safety habits, I

OBSERVERS P C- s, L e
With the above backpround, please use the attached sheet to record your
, ents and obscrvations with respect to. the class or .classes.you.observed,
[:R\f:se rcturn your COmmcnts to the principal Mr, Donald Knox.-
i S 50 L
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‘  Exhibit 8 (Continued)
.

) ' . . .
-1, Waw the lesson appropriate dn content for one or more of the stated objectives?
. * .

,~2L; No s , (Please explain)

' [
Yco

-

- Ao

2. Was the lesson appropriate in level for the students in the class?

ch____(a' s No :5 (Plecase explain) ' ‘-1_‘

3, Did thé lesson. achlcvc aclec part1c1patlon on the.part of the studans?

4,. How would you rate the student interest level for this lesson?

Géhérally high .; quirly'géod Ei."; Gdnerally poor

L

5. How would you rate student understandlng of the material presented?

o

Generally hlgh z ; Falxly good E Gene1ally poor - .: ,_f‘_ «

6. Could tho 1c<son be succesofully taughL by other teachers to other sLudcnto
in other schools

) Oon e ™\ O (e Xa e
;Ybs, 3 ;  No ¥ _ - S

" 1f not, what would have to"be done to achieve a successful transfer to other .-
situations? ' ' : o . »

e e . e

7. ‘With whlt student groups should such packages be uscd7

T

All junior high students ;;L;' worlk-s tudy groupqvpnly 2 ;" Low-~ability
groups only. Q s other (Plcase spcc1£y) k) or s '

8. Would you locommvnd the production and d:qqomlnatlon of thiq approach for
usc in other chool 37 R

Yes_js, ;  No ég (Piehne éxplain)

P

b
1

LA T
L

9. Picatce offer any further comments you may liive as a refult of your obscervationn:.




1t shonldﬁbe@pointed out that the total number of respondentslto‘_i
‘this reactlion sheet was only .9 and that the tryout was comprised of 4‘c1asses
taking one out of 4 units, There is no way that this can be considered an -
adequate tryout of the methodology which went into the development of thc N
model, or of the model, or of the teaching/learning packages as a set,

Nonetheless it isponly fair to say that the-reections of the .
teachers and .observers were generally positive toward the teaching/learning
units and their potentinlities. -

~ In the E's opinion, it would be dangerous to proceed to generalize

this "model" to the entire Baltimore School System on a full implementation..
basis at this time, Much more in the way of tryout and evaluation of the
‘teaching/learning units néeds to be done undef more controlled conditions.
This would permiththe evaluation to provide to the unit's depelopers, and to
the teachers, positive suggestions regarding the implementation and improve-
ment of sguch- units If further use is made of the teaching/learning units.
in the McCormick plan idea without further controlled testing, it should only
be done on a stepvby step basis which would allow operational -experience to
build up and to be. incorporated into the materials and their application""

Goal II - Student impact of work oriented programs .

A, ' Method - Students in Schools-72 and 80 wilil be ernnsed_f : : Lo
to a work-oriented program through Lheir respective schools. ‘

B. Expected results - Students’ will exhibit improved

attendance and school achievement,

Data collected...

Compfetgwdescriptions of the programs at the two schools have been
“included in Appendix A. Gradé and attendance date are gilven below,'along with»j
a summary of employer ratings, | ‘ rvl , o o

Table 9 11sts the participation of the.students in School- 72

_along with attendance data and grade data for each student.m It will be noted
that 11 were 9th graders (all butfi male); 3'were 8th graders (a11 but 1 male);
and 7 were 7th graders (all male). As the program began the year with 28
students 7 have dropped out, of the program for various reasons, There has
‘not been much _success: in including glrls in this- program at ‘this’ Fchool Also,
it should be noted that each of the students on the list in Table 9 worked

as a stock person, - There was a,variety.of oﬁfices and.employers represented

i ; L pou
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Table 9

- Cooperative Work Expericnce Program

School 72

. R Grade - Absences* Grades* ¥ .
Student Sex  Level 172 '73 '72 '73 Job
R.B. M 9 © 62 42 S S  Hardware Stock Boy

- W.B. M .5 6 19 S S Restaurant Stock:Boy
D.B. M 9 35 “Sf SF 'Restaurént Stock Boy
W.G. M9 1 8 U Grocery Stock Boy
S.H. M 9.- 6 9 S [y Shoe]Sa}es Stock Boy
M.M. M 9 20 20 5 ‘U‘ Shoe Saies Stock Boy
E.M. M 9 . .50 42 8 _U Dry Goods Stock Boy
‘C.N, M 9 41 5. . U ' S8 . Dry Goods Stock Boy
R.R. M 9 45 21 s S. Grocery Stock Boy '
C.S,. M 9 6 13 S S Loan Office Stock Boy
L.S. F' 9 ° 100 . 12 U. S . Dry Goods Stock Girl
C.F. M 8 - 22 s '8 Grocery Stock Boy
‘D.T. M 8 ;-15 2; S U Grocery Stock Eby
MW, 'F 8 22 49 s .8 Grocery Stock Girl
s.C. ‘M 7 - - - .8 Produce Stock Boy
J.H, M 7 T - - v Héidwa?glstdck Boy
J.M. M 7 - - - -  Turniture Stock Boy
.C.A. M 7 45 30 S S ' Grocery St@ck ﬁoy
W.J. M 7 18 46 s U Shoe Store Stock de
D, M. M 7 48 34 S S Furniture Stqék Boy
‘C.M. M 7 50 62 S S Groéery”séélk Boy

* Based on first three quartefé of each year, Blanks are missing data.

*+ Numerical grades were converted to letters (S = 60 and up) to make them
comparable to letter grades, o : .
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on the 1inL, but the variety and distinction of the job activities engaged
in by the students is very poor, ’

-Participants in this program in School 80 are shown in Table 10
where all of the participants were 9¢h grade students and there were 21
boys and 18 girls out of an initial-group of 42 participants, There wag a
much wider yarietylof job activities at this schocl, though the jobs were
of course all low, entry level jobs in nature, There was much"greater
participation by girls, I - '

The major objectives of this Goal of the work study programs was
to impact students in the éorm of improved attendance and improved achieve-:

went, E's have ‘been able to collect some relevant data, as shown in the Tables,

(Attendance and grade data for the.years 1971-1972 and 72-73 are based on only

the first three quarters of each year, since the fourth quarter of 1972-73

was not yet available at the close of data collection.)

Some summary stﬂtistics were done on the attendance data. for the

../

" two schools., These sLathtics were done to compare absentee rates’ for 1972-

73 with the like period for 71-72, TFor these calculations, only those students
for whom both sets of data were availlable were used, The analysis showed that’
with respect toaSchool 72 there was a mean decrease in absence of approximately
6 days per student, However, there was an extremely large standard deviation .
around this mean (about 30 days) for the 17 students w1th_comp1ete data in

the calculation. Thus, the applicatlon of Student's "t" to these data
indicated that the mean decrement in the absence figures was not significant

at the 5% 1eve1 The application of the Slgn Test also showed no signlficant
improvement in attcndance (9 of the 17 students improved in attendance while

6 showed no improvement). In esscnce, these figures 1ndicate that at School

72 the impact of the program on attendance for 1972-73 as compared to 1971- 72 '

'was not significant, Of course it ‘must be remembered that the program may

indeed have had significant impact on selected -individual students,

At School 80, using the 32 students with complete data, the mean
decrement in absence was 6.9 days per student (with a substantially smaller‘
standard deviation of approximately 17 days). The analysis ofvStudent's men
here‘ahowed a significant decressc in absence at almost the ,01l level of
Bignificance. This decrease was_supported by the Sign Test at approximately
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Table 10

~tn

Coopcrafive Worl Expcriencc‘Program
School 80

..........

. Grade Absences® Grades*+
Student Sex Level - .'72 '73 '72 -'73 Job
S.C, M 9 30 28 P F Gas Station (Mdintcnance)
AR, M 9 7 9 G F Pharﬁacy (Maintenance) -
P.IL. M9 57 37 D G  School Supply o
J. U, M 9 17 4 P F  Lunch Counterman |
D.J, M ]9 49 .27 P D Library Page
M.M. M ‘9 22 38 *F -P  Gas Station
M.N. M 9 6 6 G G Gas Station
R.O, M 9 19 10 P F Tire Co. (Maintenance)
A.S. M 9 46 43 P D _ Fruit Stall Helper
D.T. M 9L 4s F G - Gas Station
R.S. M ‘:9 2 5 P G Gas Station. _
J.T. M 9 20 16 P . F  Gift Shop Sales
T.W. M 9 . 5 _-“4 G G Gas Station
B.W, M "9 :.8‘ F G- .Lunch Counterman
T.J. M 9 - - - - - Pharmacy
- T.L. M -9 10 3 F G None
w.J. M 9 - - 19 - P ‘None
z.C. M 9 - 16 - - F  None
M. A, M 9 * - 32 - F  Gas Station
R,S. F 9  - ] - F Gas Station
D.B. F 9 16 F - G Sales
M.B. F. 9 3 F G Laundry Alde
M:B." F 9 39 43 F P Sales, Sample Shop
B.C. - F 9 29 37 F F  Department Store Sales
M.M, . F 9 50 .30 . F P . Shoe Store Sales v
Y.E. -F. 9 _ ‘ 5 3. G G . Shoe Store Sales
- c.s. F 9 31 13 F & . Laundry Aide
C.H. E 9 3% 26 P F Shoe Store Sales.
J.H, Fo9 16 18 P G Loundry Afde:
‘D3 E 9. 8 .9 P F

‘Laundry Aide S
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Table 10 (Continued),

-~ Grade Abscncos® Grades*+;
Student Sex  Level 72 '73 72 '73 Job
N.L. 9> 34 11 P G Shoe Store‘Salgs
B.M. 9 1 5 G G  Sales -
M. S. 9 22 33 F ~F Nursing_HomeyAidc
T.S. v 9 ‘.28 .18 P G - Food Store Sales
K.S. F 9. '8 0 - F F ' Shoe Store Sales
B,T. F 9 68 16 P G  Shoe Store Sales
P,G. ¥ 9 7 52 ‘D D Nursing Home :Aide
R.S. M 9 -9 D D -
K,V M 9 - 100 P F  Labeling Specimens

1
i

*  Blanks are missing data. Based upon first three quarteré of each year, .

*+ Numerical grades concerted to letters fot comparability @ 90-100-E;
| 80-85-G; 70-79-F; 60-69-P; and 59 and below -D, N

N3
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5% level. Thus, at School 80 it would npponr that there was a significaut
impact of the program on attendance on the classes taken overall (and apain, -
the program may have had significant impa:. on seclected individuals),

| The tables also provide.thc data for the analysis of grades for the

two schools, The E's would like to point out that the grade data for 1971-72

and 1972-73 lacks comparability to a considerable degree, Only the crudest of.

comparisons is possibie under these circumstances. Not the least of the

difficulties éncountered is the switch from numerical grades to letter grades

which took place-over the past year, In view of these difficulties, comparisons

were made between the two years simply on the basis of improvement versus no
improvement, Improvement was defined as a change in level of grade by one
or more letters, or with respect to the S/U situation, a change 1n status
from S to U or vice-versa, Examined in this fashion, it‘can be seen that the

' . program had no - measurable impact with respect to school 72 ‘the bulk of the

students showing no change in-grade 1evc1 ‘from year to year. With respect to

school 80 the results were somewhat more encouraging, but not significantly
so; 17 students showed improvement in grade level by at least 1 letter value;
'uhilc>14(showed no improvément. The only conclusion which is possible on the
oasis of these crude grade data, 1s that the program made no overall impact on
student achievement from 1971-72 to 1972-73, Again of course significant
impact may have occurred with respect to individual students,
' One final analysis was performed on the grades and attendance 'ddta,
A four-fold table was constructed to "classify students from both schools .
together into "improved" versus ﬁnotlimproved" on these two characteristics.
Tne Phi-coefficient which resulted from this calculation was .32, indicating
a slight tendency for grade improvement to be associated with attendance .
improvement " for these students, This coefficlent was significant at
appromimately the 5% level, |
Employer Rating Cards

The program was highly successful in gaining the cooperation of
local businessmen as employers for the students, There were 12 employers
working with School 72 and 10 with School 80 who provided jobs for the

students,
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tach of the students in the junior high school Cooperative Work

Expericnce Program was rated by his employer according to a list of skills

and werk habits and pcrscnql traits as shown in the card format in Appendix o

D, 1In addition, the employer was asked to give the student a general rating

in the areca of skills and work habits, personal traits, punctuality, and

"attendanco

The E's have summari?ed the general ratings by school for the 1ast
year using the code of 4, 3, 2, 1 to respectively represent the category
dcsignaticns on the card of "superior", "good?, "fair", and "poor"; The
results of these summaries are shown in Table 11, Here it may be seen that
School 80 was superior to,Schcol 72 with respect to each of the 4 categories
and that average ratings for the 4 categories ranged only from 2,71 to 2,76,
(These average ratings are not particularly high, all being lecss than good,
and running from half-way petween fair and good to nearly good ). B

 Again E's regret thaL no comparative data is available to indicate
whether or not attitudes as seen by employers has changed over the period of
the last year, It i§'c1car that this is-a critical area for the succesa of the
individual in the norld of work, and it is equally clear that many of the |

students in this program have not yet reached a 1eve1 of development with-

......

respect to- these kinds of characteristlcs which would make them’ really
acceptable employees to the average employer, It is of course exactly here
where the program has an opportunity to make a great contribution by providing .
the student with on-the-job experience in a non-hostile, ‘supportive atmosphere.r*
However, it is not possible to say;rrom these databhow well the program,hasfl |
functioned in this respecti~, - - B

It would appear that the" project has been only micerately successful

in achieving the goal of reduc1ng absentcelsm and not successful in 1mprov1ng

Cooperativc Work Expericnce Program,- It is quite likely that significant ga#ng‘ﬂwf*'

in these respects:have occurred for individualvstudents, but the effects are -
not strong enough to produce strong improvements in the groups as a whole. The

absenteeism figures show a continuation of the decline noted in previous evalua-

tions however, which is presumbtive (though not significant) evidence of a an

.

continued.hositive cffect of the program on absenteeish. Thcvcrudencss'of the
grade evaluation (engcndéred by changes in the grading system) leaves it a moot.
question as to whether or not favorable impact on achievement, as repQrted by pre-
vious cvaluation, continucd during 1972-73.

o . PR
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. ; _ Table 11

Average Employer Ratings* of Student Emp

foyees -

- ".  " . skills and ... Personal -

Punctuality

‘ Atténdance -

Average+

Work Habits = . Traits

A
.

School 72 . .. 2.59 2.63

School 80° . 2,93

2,78
Sl i. .
: o

Avefage+ 2.76 2,71

2,54

m}m”mmmunﬂm“"yﬁwﬂ_.”‘”mwm,“m_ww eI

o 2,91

2,98

2,76

- 2,50

- 2,71

2,56

2,90

. 2,73

i
l

|
* According to the following scale:
{

|
-
i —

* Unweighted. = "l

|

o

VL ere e el emare o e _.-....V - e C .
e ‘ . ',.. O o S

.Superiér - 4;.  Good -3;. Fair - 2; and Poor - 1,
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- have not‘occurred Thus in summary, the 43 teaching/learning packages represent B

. students However, most of the objectives listed at the beginning of thg

Goal TTT - Pnoviqinn of Tvnehing and Learning Packages to Schools 72 and 80
A, Mcthod - Projcct staff will create or select tenching/learning
packages rclnting nubj(ct content areas .to one or more carcer clusters for
™ apoclficd teachers in Schools 72 and 80, i
B, Expected results - Needs more specification, At"present only .
‘that it will be ‘done, i3 ‘

bata Collected

The amorphous nnture of this goal has resulted in a considernble
dif[iculty in specifying the data to be collected, E's expetted to identify a
list of teachers, subject matter- areas, career clusters, criteria'for-selection
of materials, objectives, and p1ans for developments of the packages Basically
none of these things has actually been identifable, What has been identified 1s
a 1isting of the 43 packages included in the McCormick Plan (see Exhibit 7 )

-

Y

.,z:-,u, S

“It would appear that the development of these materials has ‘been almost entir

the work of one ind1vidua1,-who‘has developed them as she has gone along in

sttty

working with students at School 72, ‘and who has developed them in response to & . {
her own pcrception of - the needs of the students with respect to subject matter‘
and materials, o ‘ _

The packages ‘have not been ‘used ‘by any other teachers than thé developer,
Presumably, they are potentially avai1ab1e to other teachers who ‘may wish ‘to use
them, and there is.a certain degree of advocacy for distribur;ng them to.other

teachers in the system (see discussion on the Career Exploration Model)

LIt is clear rhat the effort behind these 43 teaching/learning fackages : .
represents a great deal 'of ‘investment of time and effort, undertaken wft‘ a‘conf'
siderable degree of sensitivity for the needs of this particuldy” group of

f

eva1uation project have not been met in the sense. that the process obJectives

LER
]
!

of distribution and tryout by specified teachers and the development an statement

of explicit criteria for the- se1ection of materials, content,'and career’ clusters

e . w -
an impressive achievement, the net effect of which is indeterminate at the ' present e

time
1

Goal v - Counselor In-Service Training

A.  Method - Provide a one day in-service program for 60 Baltimore

City Junior High School counselors on the contributiona necessary tb

effective. career guidance programs.




B. Vxpected resulte - 60 speclfied Junior High counselors will

~ have taken part in the one-day program and made a mintwum of 10 rccom-
mendations each considering their perceptions of carcer guidance as a
component of a systeméwide careerﬁedocation program, Recommendations
-will be inceorporated in the Career Exploration Model.
Data Collected “ . '

Again, this evaluation was.more of abprocess evaluation than any-
thing else, with emphasis on determining that the project staff had indeed
carried out its plan to conduct the in-service program, A workshop primarily
for counselors was held on 31 October 1972, before the E's had officially.
.begun thoir evaluation cffort _The agenda is shown 'in Exhibit 9 . Contrary
to plan, Lhc prOJect staff did not derive 10 recommendations from each '

individunl -but rather collected a .series of composite recommendations from

various discussion groups. ‘Th se “composite recommendations ‘and. comments were ' :

.indeed included in the Career Exploration Model as it was presented to the E's,

v Reactions of the participating counselors to the: workshop, and ‘also
some reactions collected from nonparticipating counselors, are summari7ed in
Exhibit 10, Here it may be seen that both types .of counselors agreed on the
extreme significance of career- education, as well as guidance’ and counscling
';The final part of this Exhibit also. shows some of the statements of the
counselors with respeet to functions that counselors may per form in a cgreer
education program, There is an expected degree of parallelism between the.
statements of attending"coUnselors and non-attending counselors,'though the
attending counselors have made some: statements which are obviously specific. "to..
the information supplied to them as part of the workshop. e

In addition to the responses shown in the above Exhibit, attending

counselors were also asked -to respond to ‘certain aspects of . the workshop on
an assessment sheet., There were approximatelw 90icounselors on fhe attendance '~§~¢.‘
list, and the frequencies displayed in Exhibit -1l show that a number of them
did not attend some. of the sessions, and/ér did not fill out the asgessment
shcet.. However.Exhibit 11 shows the reactions of those who responded to the
assessment sheet with respect to .the various portions of the program.-~The o
well known generosity effect is evident in most of the ratings shown in this

Exhibit, There was little question that the group accepted the importance
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"Exhibit 9

‘Maryland Carcer Fducation
Dovelopment Project Workshop

PROGRAM e .

“Tuesday, October 31, 1972

Iake Clifton Senior High School
2801 st. Lo Drive

Theme: Carcer Education - A Concept Unif}ing School, Home and Community

AObjectives:

To

develop an undelstandlng of the phllosophy, "goals and

Aobaectlves of Carcer Education

. To

8:15- 8:30

8145 = 9:00

“9:00 = 9:20

9:20 = 9:25

. 9:25 = 10:00

10:00 - 10:15

10:15 ~ 10:45

in

identify the responsibilities of Junior ngh School "ounselo1s
implemcntlng a program of Career Education

e,

- Registration "

. 8:30 - 8:45

Opening - Mr,:Clarence Gittings, Assistant Superintendent,
Special Projects -- Statement of Purpose

Grectings - Dr. Joel Carrington, Assistant Superlntcndent Seconda1
Education :

Review of Procedures - Yancy, L. Whittaker, Staff, Maryland
Career Development Progeet . :

iffEETaga ) g -

Int;oductlon of Keynote Speaker - Mrs. Nancy P1nson, Assistant
5 . Director, Maryland Career
e . Development P“oaec1

Tl

; Keynote speaker - Dr. Kenneth Hoyt - Professor of Education, g

University of Maryland-
TOPlC. “Careeér” Educatlon - Its Philosophy, Goals and Obaectlves

-vBﬁeak ‘

fPancl Discussion: "Career Education in th®, Junior High
s .- School -~ The team as a Key''._. .,

: Moderator' Dr. BenJjanin %Yhitten, Area Superintendent,

Vocational Education

_ Panelists: Mrs. Sallie Russell, Counselor, Calvezton Junior:

. High School. .
Mr. Frederick Dyster, Supervisor, Guldance
Dr. Elaine Davis, Educaticnal-Assistant to the
.. Superintendent -
Dr. Robert C. Lloyd, Assistant Superintendent,
Pupil- Per,onncl Services

1. ~© " - . Mr. Morton Esterson, As sistqnt Supcrlntendent

A Special Fducation -
Mrs. Elizobeth Adams, Princ; bal Rock Glen °
Junior High Schooi g



2:15 --3:00

3:00 - 3:30 .

-

Exhibit 9 CCoﬁtinued) 

Discnssion (Oucuu}mns_ﬁnd Answers )
Lunch =~ Room D200 ‘ . N

Presenting De. Renneth HoyL -~ Mr. Nicl Carey, Dircctor,
Moxylund Caxeer Development Plojoo

Pr. Keaneth Hoyt - Topic: Juniocy High ichool Counselors'
RcspOﬂ,lelLtncs in Career Education

Discu351on - Denmonstrated Junior ngh School Counselor
Jzadersniprrole in erivbing Career related
_programs’
Modcrutur - Mr. Riel Carey, Dlrc"tor, Marylapd Career
- Dovclonwont Project

,Pavtncipants - Interest Test - Mr. Leon Lerner, Counsclor

‘General. Henry Tea Junior High School )
° Project GO ~ lirs, tharlcite M.oune, Coordinsbor

 Project. VIEW -'Mr. George Kammercr, Coordinator

Inter-Dis cllenary Plenning in the Junior
High School = lrs. Joan Tillery - ‘
Couvnselor, Willlam H. Jemnel JUDIOT
High uCﬂOOl . .

Mr. Maurice Schreiber, Principal -
Gencral hcnry Tee Junior High School

J- R
S

Group Sessions - List sngnlflcant contrlbutlonn thet counselors
can make in implementing & program of Carccr Education

Group Reasgemble

Group Reports
Fost Test _
Adjournment &

P .
Ratd

NOTE: Group leaders, Department Heads will mees imuediately after
adgournmcnt : o .
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; | - GCAREER EDUCATION WORKSHOP S 3"
o Prhibie 11 October 31, 1972 . L
.. L ' |\.‘ . Cy ] . 1 ’-'AI.
A B . o o _
. | | ABSESSMENI SHEED. o
. ' ’ : ! " : 1) '“'-
! : . SRR (Compilation) o |
B 3 % S TP ] - e
- _ : : ]Code for Point Scores i
Dircctions: Please check those ratings . il T 5. Extremcly vuluu.ble
" ethat describe your assessment of the v by - Valuable S
-~ 'workshop-in terms of its value "3, ‘Moderately wvaluable o
DR oy ' 2. Of little value Lo
L 1. Rot appropriate .
. Y
k N/R = No Response
“AM. Session ~ P.M. Session o * T
. . ) . ?. . . N ’
_ 5. 3 2 1 KR 5. b3 2 an/R..
. Keynote Speaker- Dr. Hoyb 5 Pre- ‘ ]
REYne poaks 26 {22 ] 11| 4 0]2 sentation l 29 ;21 | 8|4 Jo )2
SN . cten | ' PR B Discussion of L j
Panel Discussion oy | 19| 00| 5 "0 ] 0 Programs 18 17w l2 Jolo
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of carvecer c¢ducation, close to half of those responding ranking career‘cducntion
at the most extremely valuublc end of the scale, The modal responsc on gencral
reactions to the workshop was that it-was valuable, lowever it should be noted
that a healthy portion of the group in some cases responded that the presenta- |
tions were of moderate value;as opposed to valuable or extremely valuable,. In
summary this assessment suggests that there is a high appreciation of the value
of career‘edUCation, that the workshop was well received in genecral, and that
spcaker presentations, panel discussions, and question and answer scssions were
'seen.as more valuable than discussion or group sessions,

A second workshop was held in connection with the Secondary, Vocational
and Adult Divisional Conference on 20 March 1973 at the Baltimore Hebrew Congrega-
tion in Park'Heights The agenda for this meeting is shown in Exhibit 12, and
the roster of participants included over 30 administrative Dersonncl

echnicallvﬁthis workshop was not a part of the program to be evaluated
by the E's, sincc the Coal waS‘focused on: counselors not administrators, However,
a brief asvessment sheet was collected by the project staf